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The movement of many countries towards knowledge-based economic development 

requires the transition to more effective skill formation systems. This paper proposes an 

institutionalist approach to national skills development systems in the advancement 

towards knowledge-based economic development. There is currently no accepted 

general framework to analyze national skills development systems which has resulted in 

countries adopting reactive approaches to skills development problems. The conceptual 

framework advanced is an integrated, systemic view of national skills formation systems 

guided by government intervention in light of rampant failures of neo-liberal skills 

formation approaches that rely upon market mechanisms. The framework contributes to 

the skills formation literature by reviewing, synthesizing, and building on the literature 

from a multidisciplinary perspective that considers the relevant institutions and interests 

of key stakeholders as highly interrelated in the context of knowledge-based economic 

development and achievement of accompanying economic, political, and social 

objectives.                
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Knowledge-based Economic Development and the Need for More Effective Skills Formation Systems 

Knowledge-based economic development is at the nexus of government economic, political, and social 

objectives and is highly related to national competitiveness and economic policies that support 

innovation, technology development, entrepreneurship, workforce skills development, adoption of high 

performance organizational structures, and ICT infrastructure development (Planning 2010). Rischard 

(2009) observes several common development objectives, job creation, economic integration, economic 

diversification, environmental sustainability, and social development, which have underpinned 

successful transitions to knowledge-based economies. A vital precursor to knowledge-based 

development is human capital development that is conducive towards developing a society 

characterized by skilled, flexible, and innovative individuals nurtured through quality education, 

employment, and broadly accessible life-long learning opportunities (Planning 2010). 

In the 1960s, Becker (1994)  underscored the critical link between human capital and economic growth 

when he observed “Since human capital is embodied knowledge and skills, and economic development 

depends on advances in technological and scientific knowledge, development presumably depends on 

the accumulation of human capital.” More recently, Kuruvilla and Ranganathan (2008) show that, given 

sufficient skills levels, a development strategy based on the export of low-cost and high-end knowledge-

based services is a viable alternative to the more traditional low-cost export-oriented manufacturing 

strategies for developing countries. The movement of more developed countries towards knowledge 

economies and the skills formation challenges such a transition presents has also been well 

documented. Lack of effectiveness of skills formation systems to produce high-level skills serves as a 

constraint to knowledge-based economic development. Adaptability and congruence of skills formation 

systems and constituent actors in response to factors such as economic development, skill demands of 

employers, technological progress and industrial strengthening, and macroeconomic trends is critical to 

knowledge-based development (Schwalje 2011). Thus, the movement of many countries towards 

knowledge- based economic development inevitably requires the transition to more effective skills 

formation systems. 

This analysis proceeds by advancing an institutionalist approach to skills formation which might serve as 

a conceptual model to inform national skills development systems. This paper will advance a conceptual 

framework for national skills formation which exhibits the flexibility and responsiveness to meet the 

needs of 21
st

 century labor markets. The literature on skills formation draws from several disciplines. 

Unfortunately, the literature currently exists in a fragmented and non-integrated form that fails to cut 

across disciplinary boundaries. There is currently no accepted general framework to analyze national 

skills development systems which has resulted in countries adopting reactive approaches to skills 

development problems (Kuruvilla, Erickson et al. 2001). 

 

The conceptual framework advanced is an attempt to review and synthesize the literature on skills 

formation. This paper proposes an integrated, systemic view of national skills formation systems guided 

by government intervention in light of rampant failures of neo-liberal skills formation approaches that 

rely upon market mechanisms. Under neo-liberal approaches to skills formation, formal education and 
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training systems, industrial development policy, firm-level skills training and workforce development 

initiatives, and the incentives behind individual investment in skilling have lacked coordination and 

proceeded as distinct fields of inquiry. It is important to consider the relevant institutions and interests 

of key stakeholders as highly interrelated in the context of knowledge-based economic development 

and achievement of economic, political, and social objectives.              

 

National Skills Formation for Knowledge-based Economic Development  

Beginning in the 1990s, there was a move away from viewing formal education and training systems as 

solely suppliers of skills towards an emphasis on the relationship between governments, educational 

systems, labor markets, and firms to generate demand for skills (Ashton, Sung et al. 2000). Such a 

demand-driven, integrated approach to skills development recognizes the point Philip Foster made in 

"The Vocational School Fallacy in Development Planning" that career “Aspirations are determined 
largely by the individual's perception of opportunities within the exchange sector of the economy, 

destinations by the actual structure of opportunities in that sector (Foster 1964).” Individuals and firms 

do not invest in education and training unless they are sufficiently compensated. In such an 

environment, government supply side expansionary measures such as building more schools or training 

facilities may be economically suboptimal and ineffective in an environment characterized by low 

demand for skilled labor (Wood and Ridao-Cano 1996).   

 

Conceptual frameworks of skills formation seldom consider the role of the state and economy which 

results in static accounts with no clear link between key stakeholders and specific economic outcomes 

(Ashton, Sung et al. 2000). Hoppers (2007) observes that an integrated conceptual model of skills 

formation must also include “the totality of other structured arrangements that provide young people 
and adults with a learning experience that develops competencies for the world of work, whether as 

pre-employment or as further skills development while working, institution-based or work-based, off-

the-job or on-the-job training.” In this evolving perspective of skills formation systems  investment in 

human capital has become a political as well as economic goal  in which government intervention is 

warranted (Brown, Green et al. 2003). This represents a departure from the neo-classical view of the 

role of government in skills formation based on human capital theory in which human capital formation 

is pareto optimal without government intervention. Market approaches that underpinned skills 

formation policy in the past have failed to address persistent skills development problems and do not 

present a comprehensive strategy to develop the skills of the workforce as a whole (Hall and Lansbury 

2006). With the objective of arriving at a conceptual model of a sustainable system of skills formation to 

facilitate knowledge-based economic development, this analysis proceeds by discussing the role of key 

stakeholders in a systemic approach to skills formation that aligns skills development within broader 

economic development, business, and social measures. A graphic depiction is shown in Figure 1. 

 

[Figure 1 about here] 

 

The Role of Governments 
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The changing demands of knowledge-based economic development, global macroeconomic trends, and 

social development, create a need for interdependence and collaborative networks consisting of 

education and training providers, firms, government entities, and other key stakeholders for effective 

skills formation (Finegold 1999; Powell and Snellman 2004). The literature points to the following 

government roles in the skills formation system for knowledge-based development.  

 

Coordination  

 

Finegold (1999) compared the interrelationship between the various actors involved in skills formation 

systems to a complex adaptive system. Since the constituent parts of complex adaptive systems are 

always changing, the aggregate behavior of the system can be suboptimal and may never arrive at a 

final optimal state (Holland 1992). In the context of skills formation systems, suboptimal states are 

manifest in underinvestment in human capital and market failures occurring at all components of the 

skills formation system: education and training institutions, employers, institutions providing training, 

and individual investment in attaining higher level skills (Wade 1992; Lall 2000). The economic and 

political exigency of skills formations systems to constantly respond to evolving skills needs requires an 

institutional setting similar to a complex adaptive system. In light of this need for adaptability, feedback 

loops, responsive policymaking, and coordination of education and training actors, institutionalist 

approaches to national skills formations in which governments play a center role have emerged as a 

preferred approach to national skills formation. The role of government in an integrated institutional 

approach to skills formation goes beyond supply side policies for schools, universities, and training 

organizations and reflects an understanding that the relationship between skills formation and labor 

markets is more nuanced than applying simplified neo-classical assumptions that labor markets are 

homogenous and supply and demand will converge upon equilibrium.(Brown, Green et al. 2003; Kupfer 

2011). Effective institutions that prevent market failure related underinvestment in skills, provide 

adequate regulation, and coordinate stakeholders are key elements of effective skills formation systems. 

In many countries national skills development policies, underpinned by skill inventories, sectoral skill 

development plans, and competency standards and accreditation frameworks, serve as a governance 

mechanism for policy guidelines, monitoring the workforce supply and requirements, channeling funds, 

and ensuring coordination in skill building efforts. Thus, there are four main overarching skills formation 

coordination objectives required by governments to advance knowledge-based development: linking  

economic development with the evolution of education and training systems; ensuring qualitative and 

quantitative supply-demand match between outgoing students and the needs of the labor market; 

facilitating regular, on-the-job  training provision and  participation in skills formation by the business 

community; and addressing policy, informational, or financial sources of individual underinvestment in 

skills development.  

Aligning Macroeconomic Policy With Skills Formation  

 

A completely market based approach to skills formation is not effective during a period of significant 

industrial upgrading in which there is entry into technology-intensive, new industries requiring 

substantial  and uncertain skills development costs with a long-term payback horizon. As countries 
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develop economically and become more competitive with greater reliance on technology, the demand 

for higher levels of human capital both in terms of basic skills developed through formal education and 

training and specific technical skills becomes stronger. The skill supply influences the amount and 

degree of sophistication of technology which can be adopted and efficiently used, while in turn the 

amount and sophistication of newly introduced technology impacts the demand for skills. The high costs 

of skill upgrading can bias countries towards less skill intensive, low technology industries (Lall 1999). In 

such instances, skill shortages might stall the development of strategic new industries. Kurvilla (2008) , 

for example, finds that skills shortages and the inability of the skills formation system in India to produce 

higher level skills has stalled the growth of higher-value added, knowledge-based industries such as IT 

outsourcing. Wages offered for skills related to emergent industries may also not reflect the future 

social benefits that employment of skilled workers can have on economies (Ziderman 2003). As 

governments engage in proactively shaping the technological and industry structure of their countries 

they create a need for skills development that cannot be predicted by free market mechanisms. Thus, 

educational and industrial policy interventions must be set in place so that education and training 

systems coevolve with industry development.  

 

National FDI-based strategies of technology acquisition and skills development must be met with policy 

responses to develop local capabilities of suppliers and domestic firms to benefit from spillover and 

increased competitiveness. Through FDI, multinationals import simple labor-intensive technologies 

calibrated to host country skills. These firms do not generally invest in more advanced technological 

capabilities, further expansion, and higher-level skills development without government upgrades to the 

skills formation system and upskilling of domestic firms across the value chain. Domestic firms face more 

market failures and higher training costs particularly in technology intensive industries. Effective skills 

formation policies can also improve the efficacy of FDI promotion efforts by attracting more 

sophisticated FDI. Attracting higher levels of FDI is premised upon a sufficient level of education and 

skills. Without policies and systems in place to ensure increasing levels of skills formation investors 

choose other destinations or bring low levels of technology which is not upgraded over time and fails to 

increase demand for higher skilled labor(Lall 2000).  

 

Alignment of macroeconomic policy with skills development may involve training subsidies under the 

rationale that societal benefits will be derived from the emergence of new industries which might fail to 

take off if sufficient workforce skills did not exist. The cost of such subsidies could be funded through 

taxation due to the societal benefits generated.  While general education subsidies are justified in light 

of societal externalities, the case for subsidizing more tailored training and skills formation for particular 

occupations is less justified as societal benefits decline for such investments (Ziderman 2003).   

 

Broad-based, Inclusive Skills Formation  

Sufficiently high levels of general education are required by the workforce for knowledge-based 

economic development. From this perspective, national skills formation systems must support the 

workforce presently employed in or entering the formal sector as well as individuals who are self-
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employed, working in informal sectors, or unemployed. Operating under the assumption that 

entrepreneurship is a mechanism for job creation, many governments have engaged in efforts to 

improve the environment for entrepreneurship including providing funding and training, reducing 

bureaucracy, and establishing business incubators. Government economic policies that stimulate the 

creation and growth of enterprises are both a mechanism for job creation as well as increase demand 

for employable skills. Demand–driven active labor market policies targeted at unemployed youth and 

adults or other disadvantaged groups who have left the education system which include employer 

involvement and various mixes of job-search assistance, work experience, job training, remedial 

education, and direct job creation have been shown to be effective at increasing employability skills and 

reducing unemployment (Quintini, Martin et al. 2007). However, evidence from industrial and 

developing countries shows that the use of active labor market programs are more effective as short-

term measures than as remedies for market failures in the skills formation system or structural 

problems in labor markets (Angel-Urdinola, Semlali et al. 2010).     

 

High unemployment, underemployment, and poverty where opportunities in the formal economy are 

scarce have increased the role of the informal economy as a source of employment both in developing 

and developed countries (Office 2003). Low education levels complicate skills development of 

individuals employed in the informal economy (Adams 2008). The diversity of activities comprised by the 

informal sector makes skills formation priorities for the informal sector difficult (Liimatainen 2002).    

Skills formation to overcome economic vulnerability embraces a much wider set of skills than just 

conventional technical and managerial competencies including basic literacy and numeracy, social and 

political awareness , and life skills.(Bennell 1999). However, skills development in the informal sector  

cannot be separated from other inputs necessary to the informal sector, such as access to credit, 

infrastructure, and legislative or policy support, which are required for the successful utilization of the 

acquired skills (Liimatainen 2002). 

 

The Role of Formal Education and Training Systems 

While there is no ideal education and training system architecture due to social, historical, cultural, 

organizational factors, and varying levels of economic development, the literature suggests three 

objectives for education and training systems to complement knowledge-based economic development.       

 

Ensuring Relevancy and Employability  

 

The effectiveness of formal education and training systems is increasingly measured by production of 

human capital in the quantity and quality required by the labor market and whether outgoing students 

meet the expectations of employers (Development 2010). Large macroeconomic trends such as 

expanding international trade ties, skill-biased technological change, globalization, changing forms of 

work organization, and knowledge-based economic development necessitate the need for opportunistic 

as well as responsive education and training systems. These economic trends have led to an increased 

demand for skilled labor. However, education and training systems are struggling in their response to 

global macroeconomic forces by not creating the skills needed for development and increasing industrial 
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sophistication. Particularly in developing countries, population growth and demographic trends have 

stressed education and training systems and created a need for job creation. Youth bulges have led to 

high unemployment, underemployment, and low wages as well as urban informal sectors becoming a 

larger source of employment.  

 

While there is general agreement that education plays an important role in economic growth, the exact 

role education plays is unresolved (Islam 1995). Microeconomic findings provide a strong rationale for 

government and private investment in education with the expectation of benefits from educational 

investments that enable individuals to be equipped with knowledge and skills that improve their 

employability and productive capacities that would lead to higher earnings in the future. However, the 

inconclusiveness of macro growth studies suggest a nuanced conclusion (Son 2010). Some studies 

suggest a mediated impact of education on economic growth based on level of economic development. 

Otani and Villanueva (1990), for example, provide evidence that higher levels of government 

expenditures on education as a percentage of gross national product have a small but positive impact on 

economic growth which is found to be stronger particularly in low and middle income countries. Iyigun 

and Owen (1996) find evidence that national education and training system needs progressively increase 

as economies develop and human capital intensive industries emerge. This means countries must 

ensure alignment between the education and training system and industry needs to enable economic 

development. Gemmell (1996) finds that primary level education is more conducive to growth in least 

developed countries; secondary educational levels impact growth more in  middle income countries; 

and tertiary educational levels have a strong impact on growth in developed countries. Endogenous 

growth theories have also found that education affects growth and competitiveness by, amongst other 

things, establishing comparative advantage, increasing productivity, influencing the rate of domestic 

innovation, and speeding the adoption of technology from abroad (Nelson and Phelps 1965; Lucas 1988; 

Mankiw, Romer et al. 1992; Benhabib and Spiegel 1994). The complementary role of education and 

training systems to economic development suggests a critical role for differentiation and alignment of 

educational programs and institutions with specific science and technology needs required by 

knowledge-based economic development and industrial development policies. The success of universal 

primary education in developing countries has also necessitated increased capacity to train semi-skilled 

workers in two-year or shorter vocational programs with skills that match immediate market needs 

(United Nations Educational 2010). 

 

Development economics models of stages of development are an attempt to integrate empirical macro 

growth findings to specify national education and training priorities at various stages of development. 

These models assume that as countries move from resource-based to more competitive, knowledge-

based economies they face similar challenges and priorities. In such models countries start as low 

income, primarily agrarian based economies in which the primary sources of competitive advantage are 

cheap labor and natural resources. Economic development is a process of “successive upgrading, in 
which businesses and their supporting environments co-evolve, to foster increasingly sophisticated ways 

of producing and competing (Porter, Sachs et al. 2002).” Development economics models of skills 

formation underscore that human capital requirements increase as countries become more developed, 
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as industry structures become more competitive and knowledge-oriented, and as firms move from 

smaller patriarchal family structures to larger size firms.   

 

The once predominant liberal view of education for personal enrichment has lost ground to new 

vocationalism which views occupational preparation as a primary goal of education and articulates the 

relationship between education and employment outcomes with competency-based thresholds. 

Competency frameworks formalize the link between educational systems and specific labor market 

outcomes suggested by macro growth theory and development economics. Economic benefits have 

become a key driver behind education policy decisions and measuring success (Harris, Hobart et al. 

1995). An important outcome of the new vocationalism movement is that “Traditional models and 

methods of expressing qualifications structures are giving way to systems based on explicit reference 

points using learning outcomes and competencies, levels and level indicators, subject benchmarks, and 

qualification descriptors (Adam 2003).” Competence based education and training standards are 

employer-led and prescribe the qualifications needed for performance in the workplace. Adopted by 

countries such as the United States, England, New Zealand, Australia, Mexico, Costa Rica, France, and 

South Africa, competency based educational  approaches were exported farther afield via international 

organizations despite differences in social context and varying institutional environments (Caillods 1994; 

Bank 2003; Power and Cohen 2005; Bank 2009). Public-private partnerships, such as internship 

programs, joint advisory boards composed of education institutions and industry leaders, project-based 

research sponsored by companies, and R&D centers built with active involvement from the business 

community are increasingly being leveraged to avoid supply-demand informational gaps regarding skills 

trends and ensure skill alignment with the needs of employers.   

 

Quality Assurance 

 

The institutional environment and governance structures which control the provision of public and 

private education and training in many countries are increasingly becoming disconnected from market 

forces. Education and training systems are slow to adapt to changing needs suffering from centralized 

curriculum design and limited institutional autonomy. Such systems, referred to as supply-driven, find it 

difficult to respond to changing skills demand required by rapidly developing, competitive economies 

(Ziderman 2003). In many cases federal ministries are both providers and regulators of education and 

training systems, a situation where a lack of independent regulatory bodies leads to misalignment 

between the education and training system and industry needs to enable economic development. Since 

the cost of providing education and training represents a significant share of public expenditure, 

shrinking or insufficient public budgets for education and training can lead to access issues in countries 

with demographic youth bulges, insufficient institutional capital spending, and a focus on system 

expansion rather than performance. Poor institutional governance and funding challenges can result in 

outdated instructional methods and curricula, low quality standards, and market lagging public policies 

to regulate private education and training providers (Schwalje 2008).  
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Hanushek and Kimko (2000) find that labor force quality, as proxied by performance on international 

standardized tests, is positively related to school quality. From this perspective, poor quality schools can 

have an impact on economic development as well as social development since studies show little or no 

wage premia from additional schooling in poor quality institutions (Pritchett 2001). The negative impacts 

of school quality have influenced some education and training systems to adopt more performance-

oriented, rather than expansion focused, approaches to improving quality, increasing performance, and 

assuring the marketability of outgoing students. Such initiatives are often achieved through adoption of 

accreditation systems, performance standards to assess system performance, and the capacity for data 

collection that facilitates system monitoring and evaluation and policy analysis. In many education and 

training systems renewed emphasis on quality has also necessitated a move from lecture-based 

methods of instruction to interactive and experiential instructional methods accomplished by training 

teachers in more engaging teaching methods and use of technology in the classroom. Licensing, 

professional development, and qualification standards for teachers have also accompanied quality 

assurance efforts (Brule 2008).  

 

Expanding Access  

 

The ongoing global financial crisis has imposed severe fiscal restraint on governments through declining 

tax bases and enormous public deficits that have reduced public education budgets (Barakat, Holler et 

al. 2010). A recent report suggests that less wealthy countries could be hit harder by the financial crisis 

and begin limiting universal education expansion (Abuel-Ealeh, Barratt et al. 2010). Led by the initiatives 

of international organizations and donors, there is an increasing emphasis on the need to develop skills 

amongst individuals who are disadvantaged by inadequate skills investment. Failure to develop these 

skills can lead to long-term, negative externalities on health, earnings, and education that impose large 

costs on individuals and societies (Banerji, Cunningham et al. 2010).These long term repercussions have 

highlighted the need for national programs which specifically target the poor, ethnic minorities, and 

women to facilitate job matching and skilling. However, the expansion of education and training systems 

to accommodate these groups will further stress already limited public education and training budgets 

and may require intervention in capital markets to increase the affordability of education for individuals 

from disadvantaged groups (Ziderman 2003).  

   

The Role of the Business Community 

 

Internal organizational pressures catalyzed by global macroeconomic trends have increased the 

importance of firms taking a long-term approach to workforce skills formation. Expanding trade, 

technological diffusion and adoption, and changing forms of work organization have increased the 

relative demand for skilled workers globally. Globalization increases the importance of skills, rather than 

resources, as a source of competitiveness (Shankar and Shah 2003). Workers employed in exporting 

industries tend to be well educated and highly skilled (Autor, Katz et al. 1998). As countries increasingly 

shift their development policies from import-substitution to export-led growth models, trade-induced 

flows of workers from importing, traditionally lower skilled, labor-intensive industries, to higher skilled, 
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export and knowledge-driven industries increases the overall demand for high skilled workers. Trade in 

high skill, knowledge-based services has become a significant contributor to gross domestic product and 

a large source of employment in many countries (Bank 2010).    

Globalization increases technology imports leading to productivity growth from higher capital intensity 

and resulting in an increase in the demand for skilled labor (Mayer 2000). A higher level of human 

capital enables capital investment to be more productive while increasing  return on investment 

(Ashton, Green et al. 1999). Slaughter (2002) provides evidence  that foreign direct investment 

stimulates skill upgrading in developing countries. If capital accumulation favors highly skilled workers 

and technology is substitutable for lesser skilled workers, an outward shift in the relative labor demand 

curve for skilled labor can lower demand for unskilled labor and increase demand for skilled labor.  

Globalization, trade openness, and technology-driven development have led to new patterns of work 

organization. Firms are moving towards more flexible and innovative forms of organization and 

production to increase efficiency, accommodate technological change, respond to evolving consumer 

behavior, as well as adapt to broad macroeconomic forces (Organization 1998). The tendency of firms to 

adopt what has been labeled as “high performance enterprise” forms of flexible work organization and 
practices has a significant impact on the skills required by employees. For employees this means more 

involvement in continuous improvement and production which requires social and problem solving skills 

in addition to technical skills. The evolving skills demanded by high performance enterprises require 

continuous firm-based training. New forms or work organization have been adopted in many industries 

and services, particularly manufacturing and tradable, business services, by a large number of firms in 

OECD and developing countries (Organization 1998; Organization 1998). However, adopting new forms 

of work organization requiring greater skills levels and responsibility are prohibitive to countries with 

low skills levels.  

 

The trends identified above have led employers to demand both higher numbers of skilled workers as 

well as greater levels of skills from their existing workforce. In many countries, evidence points to an 

unmet demand for highly skilled workers, known as a ‘skills shortage,’ as well as firms expressing 

concern that they face internal employee skills deficiencies that limit performance, a phenomenon that 

has been labeled as a ‘skills gap’(Campbell, Baldwin et al. 2001; Manufacturers 2005; Unit 2009; 

Education Analytical Services 2010; Forum 2010). The few skills studies available suggest a deficiency in 

general skills such as critical thinking, problem solving, listening, communication, and teamwork, and 

collaboration as well as more technical skills such as languages, technological proficiency, science, 

technology, engineering, and mathematics (Foundation 2008; Unit 2009; Forum 2010). Skills deficiencies 

affect both developing and developed countries serving as a significant constraint to economic growth, 

firm-level competitiveness, and firm entry into highly skilled, knowledge-based industries (Campbell, 

Baldwin et al. 2001; Manufacturers 2005; Education Analytical Services 2010).  

 

The global macroeconomic trends that have led to higher skills demands and the failure of education 

and training systems to keep pace with economic growth suggest a long-term approach to workforce 
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skills formation involving workforce investment and development is needed for knowledge-based 

development.   

 

Workforce Investment  

 

While firms tend to focus on paying higher wages for highly demanded skills, macroeconomic trends and 

rampant market failures of education and training systems suggest longer term approaches to skills 

formation through continuous, regular on the job training and knowledge transfer are needed (Hall and 

Lansbury 2006). Market failures in human capital formation are rampant as education and training 

institutions struggle to keep pace with economic growth (Lall 1999). The workforce investment mandate 

of employers in the 21
st

 century has expanded to include not only training in response to high-

performance workplace organization and maintaining skills relevancy in light of competitiveness, but it 

now also includes the burden of remediating inadequate pre-employment general skills formation due 

to formal education and training system market failures.  

 

Lall (1999) suggests that basic skills, personal attitudes, and competencies developed through formal 

education and training must be complemented with specific technology-based experience to develop 

technical skills. Industrial sophistication and competitiveness are derived not from formal education and 

training but the “practical experience of mastering, adapting, and improving specific technologies (Lall 

2000).” Industrialization and skill accumulation are achieved by expansion of the education system 

alongside the upgrading of the skill intensity of economic activities. For developing countries, this 

approach reduces the technology gap with advanced countries while raising the demand for higher 

levels of human capital and concurrently providing the education and training required for economic 

development (Mayer 2000). To avoid insufficient individual incentives to engage in skill upgrading, 

improved performance and productivity gains from skills acquisition are linked with pay when firms  

exercise wage flexibility (Ashton and Sung 2002).     

             

The willingness and ability of firms to provide enterprise-based training is rooted in a number of factors. 

The educational attainment of the workforce and firm managers can serve to reduce investments in 

firm-level training. Low levels of education amongst a firm’s workforce can raise doubts surrounding the 
absorption capacity of training while managers with lower levels of education may not perceive a value 

in providing training. Managerial calculations of the returns to training may be further complicated by 

informational gaps surrounding technology, future skill requirements, and benefits of training (Lall 

1999). Firms which operate in less competitive, low skill production economies in which short-term 

strategic planning, little technological upgrading, low rates of capital spending, and an unfavorable 

economic policy environment for growth are rampant may prevent structured firm-based training.  

Lack of internal capacity to provide training can obligate firms to rely upon external private training 

provision. However, in cases where the external training sector is underdeveloped and firm sizes are 

generally small, the inability to achieve scale to minimize training costs and budgetary constraints can 

serve to reduce the prevalence of firm-based training (Lall 2000; Ziderman 2003). Employee poaching, 

the tendency of firms to recruit employees with transferrable skills from other firms, may serve to limit 
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firm-based training since training firms incur the cost of employee training only to lose the employee 

and resulting benefits of the training to another firm.  In an environment with high levels of poaching, 

training firms will reduce training or only offer highly, specific training that is not transferrable to other 

firms (Acemoglu and Pischke 1996).  

 

Due to the variety of causes of inadequate enterprise training policy solutions must be tailored to the 

root cause. In cases of market failure which deter workforce investment, joint approaches that share the 

responsibility of skills development between government and business have been effective. Training 

subsidies allow companies to develop training capacity, but more sustainable, longer-term approaches 

such as government provided training advisory and technical assistance funded through national 

training funds and levy-grant schemes are preferred. Where the private training sector is weak, the 

government may fulfill a transitional role to build the capacity of private training providers 

complemented with public sector provided training. Payroll levy-grant schemes which do not require 

government financing are effective in limiting poaching. Under such schemes, firms which provide 

training receive subsidies to fund training initiatives while firms that do not train do not have access to 

funds since they are more likely to poach employees. Government subsidies offering training subsidies 

to firms may also be warranted as a secondary approach (Ziderman 2003).            

 

Workforce Development  

 

Jacobs (2002) identifies workforce development as the cooperation of education and training 

institutions, the business community, and governments to provide individuals with gainful, rewarding 

employment as well as firms obtaining the skills in the quantity and quality they require. High youth 

unemployment rates and market failures of education and training systems to create general skills 

suggest an expanded role for the business community towards ensuring alignment between the skills 

imparted in formal education and training systems and those demanded in the workplace. 

Apprenticeships or work experience, often compensated at below the market wage rate, in which work 

experience is integrated into the formal educational structure and classroom learning can ease the 

school-to-work transition and ensure employability of young graduates (Quintini, Martin et al. 2007).    

Including employers in curricula design, identifying the skill sets needed by graduates, standards setting, 

and accreditation can ensure education and training systems evolve alongside changing labor market 

skills needs. Through membership in industrial trade associations, businesses can also serve a 

governance role in the skills formation system (Ackroyd, Batt et al. 2005). However, in developing 

countries the oversight role typically played by scholarly, scientific, and professional organizations may 

be limited due to lack of capacity. Workforce development ensures that the relevance and employability 

mandate of education and training systems is fulfilled, minimizes information gaps and uncertainty that 

could prevent individual investment in education and training by articulating future skills needs, and 

reduces the need for workforce training investment to backfill general skill deficiencies due to market 

failure in education and training systems.   

 

The Role of Individuals        
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Much of the literature on individual human capital decisions focuses on the economics of education as a 

major field of empirical inquiry. Education augments natural abilities with skills that are subsequently 

sold in the labor market and is a proxy for the willingness of individuals to invest in their own human 

capital (Sweetland 1996; Bedard 2001; Wolfe and Haveman 2002). Private rates of return are used to 

explain the motivation of individuals to pursue different levels and types of education. Typical findings 

on the private rate of return to education from studies in several countries summarized by 

Psacharopoulos and Patrino (2004) reveal the following trends: declining returns to education with 

economic development; decreasing returns with increases in supply of education; higher returns for 

primary and secondary schooling; returns which are generally higher than those on physical capital. Such 

analyses assume that individuals pursue general skilling as long as the value stream of future earnings is 

more than foregone earnings, training, and equipment expenses. Because the property rights to general 

training vest with individuals who derive higher wages from higher levels of training, individuals are 

willing and incentivized to pay the costs of general skilling (Becker 1994).  

 

In addition to expected wage differentials relative to less educated workers, there is evidence that 

individual investment in higher levels of skills is influenced by the probability of finding employment that 

adequately rewards the skills achieved (Mayer 2000). Such findings underscore the importance of 

alignment between the education and training system and industry needs to enable economic 

development. Neglecting the delicate balance between skills demand and supply can lead to systemic 

failures such as low skill equilibria or overskilling. In a low skill equilibrium employers face few skill 

shortages in a predominantly low skilled workforce, where there is little incentive to participate in 

education and training and raise qualification levels and aspirations (Finegold 1999). Countries in a low 

skill equilibria suffer from a lack of institutional alignment resulting in low productivity, low wages, and a 

low value added production orientation. Over investment in skills can lead to an oversupply of skilled 

workers that deflates wages or causes brain drain by those who cannot find local employment to match 

their skills and aspirations(Mavromaras, McGuinness et al. 2007).  

 

Investment Optimization  

 

The assumption that individuals can make rational choices to optimize their education and training 

decisions has been criticized widely (Ashton and Green 1996). Empirical studies have found that a 

number of factors drive the evolution of wage differentials. Returns to education are higher when 

demand for education rises due to disequilibrium created by sectorial shifts requiring higher skill 

intensity (Schultz 1975). In environments where the expansion of educated labor outpaces expansion in 

employment, returns to education can decrease (Pritchett 2001). Returns to education are higher where 

technological progress is rapid and by implication in countries where government policy is more 

conducive to technological progress and skill intensive development (Rosenzweig 2010).  

 

Information gaps about the future trajectory of industries and emergent skills needs, the returns to 

investing in particular skills sets, and projecting the future returns of education and training investments 
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is a main source of market failure. Skilling investments may also be subject to short-termism in which 

individuals are unwilling to invest in skills with uncertain and longer-term return horizons. Capital 

market weaknesses in terms of a lack of funding to finance education and training investments may also 

lead to underinvestment. Externalities and labor market rigidities may also alter the incentives and 

return to skilling resulting in sub optimal investment in skills formation. Such market failures are mainly 

unintended outcomes of economic and social policies that serve to alter the returns to training such as 

artificially compressed wage scales; unions or minimum wage legislation that raise wages above the 

market level, when pay and status are not linked to the attainment of qualifications (Research 1996; 

Ziderman 2003). The appropriate government response to such market imperfections is to address the 

policy, informational, or financial source of the failure. However, such market failures may be immensely 

difficult to solve politically. In such cases, subsidies typically take the form of training grants to 

individuals or organizations offering firm based training. The focus of the subsidy would be to raise the 

private benefits of education and training relative to their cost so the incentives for engaging in 

increased levels of education and training are sufficiently high (Ziderman 2003). 

 

Lifelong-Learning  

 

Though several definitions exist, lifelong learning emphasizes the continuous learning of knowledge, 

skills, and values throughout all stages of a person’s life for the purposes of community engagement, 
performance in the workplace, personal development, and physical well-being (See for example: Medel-

Añonuevo, Ohsako et al. 2001; Bank 2003; Commission 2011). For example, the Composite Learning 

Index, Canada’s annual measure of progress in lifelong learning, makes use of a conceptual framework 
of lifelong learning from UNESCO’s International Commission on Education for the Twenty-first Century 

that includes four pillars: Learning to Know involves the development of knowledge and skills such as  

literacy, numeracy, and critical thinking; Learning to Do involves the acquisition of employment skills 

such as computer training, managerial training, and apprenticeships; Learning to Live Together involves 

the development of social skills and values such as respect and concern for others, social and inter-

personal skills, and an appreciation of diversity; Learning to Be involves activities that foster personal 

development, contribute to creativity, and personal discovery.  

 

Lifelong learning requires public spending on education for which social returns exceed private returns 

(such as basic and secondary education) and increased private spending on investments that yield 

higher private returns (such as most higher and continuing education) (Bank 2003). Since lifelong 

learning implies increased private spending on educational investments after formal education, 

participation would be subject to the individual investment optimization process described above as 

well as suffer from the same return uncertainties. Palacios (2003) observes “Because lifelong learning 

encompasses such a wide variety of areas, including learning outside formal education settings, and 

because of the different circumstances each individual faces in life, it is very difficult for government to 

try to administer the provision of lifelong training.” Evidence from a variety of regions such as the Arab 

World, Africa, and Latin America, suggest that lack of a lifelong learning culture and operationalization of 
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its concepts has  failed to motivate individuals to engage in continuous learning to ensure continued 

relevance of skills (Bank 2005; Maruatona 2006; Yousif 2009).     

 

Conclusion 

 

The changing demands of knowledge-based economic development create a need for interdependence 

and collaborative networks for effective skills formation. Although specific institutions designed to 

achieve skills formation objectives may vary by country, a systemic approach reflects the adaptability 

and congruence required by knowledge economies and concurrent achievement of development 

objectives such as job creation, economic integration, economic diversification, environmental 

sustainability, and social development. The conceptual framework advanced is an attempt to update 

and advance current skills formation thinking from a multidisciplinary perspective to guide collective 

action and inform both policy and practice as countries pursue knowledge-based development. The 

approach advanced views skills formation as a political and economic goal  in which government 

intervention is warranted  to align skills development with broader economic development, business, 

and social measures.   

 

 

 

 

 

 

 

References 

 

Abuel-Ealeh, S., S. Barratt, et al. (2010). Back to School? The Worst Places in the World to be a School 

Child in 2010. Saxonwold, Global Campaign for Education 2010. 

Acemoglu, D. and J.-S. Pischke (1996). Why do Firms Train? Theory and Evidence, C.E.P.R. Discussion 

Papers. 

Ackroyd, S., R. Batt, et al., Eds. (2005). The Oxford Handbook of Work and Organization. Oxford. 

Adam, S. (2003). Qualification Structures in European Higher Education Systems. Danish Bologna 

Seminar. 

Adams, A. V. (2008). Skills Development in the Informal Sector of Sub-Saharan Africa. Washington, DC, 

World Bank. 

Angel-Urdinola, D. F., A. Semlali, et al. (2010). Non-Public Provision of Active Labor Market Programs in 

Arab-Mediterranean Countries: An Inventory of Youth Programs. Washington, DC, World Bank. 

Discussion Paper 1005. 

Ashton, D. and F. Green (1996). Education, Training and the Global Economy. Cheltenham, Edward Elgar. 

Ashton, D., F. Green, et al. (1999). Education and Training for Development in East Asia: The Political 

Economy of Skill Formation in Newly Industrialised Economies 



17 

 

London, Routledge. 

Ashton, D., J. Sung, et al. (2000). "Towards a Framework for the Comparative Analysis of National 

Systems of Skill Formation." International Journal of Training and Development 4(1): 8-25  

Ashton, D. N. and J. Sung (2002). Supporting Workplace Learning for High Performance Working. 

Geneva, International Labour Organization. 

Autor, D. H., L. F. Katz, et al. (1998). "Computing Inequality: Have Computers Changed the Labor 

Market?" The Quarterly Journal of Economics Vol. 113, No. 4: pp. 1169-1213  

Banerji, A., W. Cunningham, et al. (2010). Stepping Up Skills For more jobs and higher productivity. H. D. 

Network. Washington, World Bank. 

Bank, A. D. (2009). Strategic Framework and Action Plan for Human Resource Development in the 

Greater Mekong Subregion (2009–2012). G. M. S. e. C. Program. Manila, Asian Development Bank. 

Bank, W. (2003). Lifelong Learning in the Global Knowledge Economy. Washington, D.C, World Bank. 

Bank, W. (2003). Lifelong Learning in the Global Knowledge Economy: Challenges for Developing 

Countries. Washington, DC, World Bank. 

Bank, W. (2005). Lifelong Learning and Training Policies in Latin America: Main Findings and Policy Leads 

From the Case Studies. Washington, DC, World Bank. 

Bank, W. (2010). World Development Indicators, World Bank. 

Barakat, B., J. Holler, et al. (2010). "The Impact of the Economic Crisis on Labour and Education in 

Europe." Vienna Institute of Demography Working Papers. 

Becker, G. S. (1994). Human Capital: A Theoretical and Empirical Analysis with Special Reference to 

Education (3rd Edition), The University of Chicago Press. 

Bedard, K. (2001). "Human Capital versus Signaling Models: University Access and High School 

Dropouts." Journal of Political Economy 109(4): 749-775. 

Benhabib, J. and M. M. Spiegel (1994). "The Role of Human Capital in Economic Development: Evidence 

from Aggregate Cross-country Data." Journal of Monetary Economics 34: 143-173. 

Bennell, P. (1999). Learning to Change: Skills Development Among the Economically Vulnerable and 

Socially Excluded in Developing Countries. E. a. T. Department. Geneva, International Labor 

Organization. 

Brown, P., A. Green, et al. (2003). High skills: Globalization, Competitiveness, and Skill Formation Oxford, 

Oxford University Press. 



18 

 

Brule, J. V. d. (2008). Good Practices and International Trends of Teacher Accreditation and Certification 

with Analysis and Recommendations for Pakistan under the Strengthening Teacher Education in 

Pakistan (STEP) Programme. Washington, DC, United States Agency for International Development. 

Caillods, F. (1994). "Converging Trends Amidst Diversity in Vocational Training Systems." International 

Labour Review 133(2): 240-257. 

Campbell, M., S. Baldwin, et al. (2001). Skills In England 2001 The Research Report. D. f. E. a. Skills, Policy 

Research Institute Leeds Metropolitan University. 

Commission, E. (2011). Lifelong Learning Programme Guide 2011. E. a. C. D. General, European 

Commission. 

Development, O. f. E. C. a. (2010). Business Climate Development Strategy. Paris, Organization for 

Economic Cooperation and Development  

Education Analytical Services, E., Skills and Lifelong Learning Analysis, Scottish Government (2010). Skills 

in Scotland 2010. S. a. L. L. A. E. A. S. D. Employability. Glasgow, Education Analytical Services, 

Employability, Skills and Lifelong Learning Analysis, Scottish Government. 

Finegold, D. (1999). "Creating Self-Sustaining, High-Skill Ecosystems." Oxford Review of Economic Policy 

15(1): 60-81. 

Forum, H. E. (2010). Survey for the Indian Banking, Financial Services, and Insurance Sector. Matunga, 

The Higher Education Forum. 

Foster, P. (1964). The Vocational School Fallacy in Development Planning. Education and Economic 

Development. A. A. Anderson and M. J. Bowman. Chicago, Aldine. 

Foundation, M. b. R. A. M. (2008). Arab Human Capital Challenge: The Voice of CEOs. Dubai Mohammed 

bin Rashid Al Maktoum Foundation  

Gemmell, N. (1996). "Evaluating the Impacts of Human Capital Stocks and Accumulation on Economic 

Growth: Some New Evidence." Oxford Bulletin of Economics and Statistics 58(1): 9-28. 

Hall, R. and R. D. Lansbury (2006). "Skills in Australia: Towards Workforce Development and Sustainable 

Skill Ecosystems." Journal of Industrial Relations 48(5). 

Hanushek, E. A. and D. D. Kimko (2000). "Schooling, Labor-Force Quality, and the Growth of Nations." 

American Economic Review 90(5): 1184-1208. 

Harris, R., B. Hobart, et al. (1995). Competency-Based Education and Training: Between a Rock and a 

Whirlpool South Yarra, Macmillan. 

Holland, J. H. (1992). "Complex Adaptive Systems." Daedalus 121(1): 17-30. 

Hoppers, W. (2007). Conceptual Notes on Post-Primary Education and Training. Stockholm, Stockholm 

University. 



19 

 

Islam, N. (1995). "Growth Empirics: A Panel Data Approach." Quarterly Journal of Economics, 110(4): 

1127-1170. 

Iyigun, M. F. and A. L. Owen (1996). Alternatives in Human Capital Accumulation: Implications for 

Economic Growth Board of Governors of the Federal Reserve System International Finance Discussion 

Papers. Washington, DC, Board of Governors of the Federal Reserve System. 

Jacobs, R. L. (2002). Understanding Workforce Development: Definition, Conceptual Boundaries, and 

Future Perspectives. International Conference on Technical and Vocational Education and Training. 

Winnipeg, Canadian Vocational Association and UNEVOC-Canada. 

Kupfer, A. (2011). "Towards a theoretical framework for the comparative understanding of globalisation, 

higher education, the labour market and inequality." Journal of Education and Work 24(1): 185 — 208. 

Kuruvilla, S., C. L. Erickson, et al. (2001). "An Assessment of the Singapore Skills Development System: 

Does It Constitute a Viable Model for Other Developing Nations?" Articles & Chapters Paper 214. 

Kuruvilla, S. and A. Ranganathan (2008). "Economic Development Strategies and Macro and Micro-level 

Human Resource Policies: The Case of India’s “Outsourcing” Industry." Articles & Chapters Paper 165. 

Lall, S. (1999). Competing With Labor: Skills and Competitiveness in Developing Countries. D. P. 

Department. Geneva, International Labour Organization. 

Lall, S. (2000). "Skills, Competitiveness and Policy in Developing Countries." QEH Working Paper Series 

Working Paper Number 46. 

Liimatainen, M.-R. (2002). Training and Skills Acquisition in the Informal Sector: A Literature Review S. a. 

L. L. A. E. A. S. D. Employability. Geneva, International Labor Organization. 

Lucas, R. (1988). "On the Mechanics of Economic Development." Journal of Monetary Economics. 

Mankiw, G., D. Romer, et al. (1992). "A Contribution to the Empirics of Economic Growth." The Quarterly 

Journal of Economics 102(2): 407-437. 

Manufacturers, N. A. o. (2005). 2005 Skills Gap Report – A Survey of the American Manufacturing 

Workforce. Washington, DC, National Association of Manufacturers. 

Maruatona, T. (2006). "Lifelong learning for facilitating democratic participation in Africa." International 

Journal of Lifelong Education 25(6): 547–560. 

Mavromaras, K., S. McGuinness, et al. (2007). Assessing the Incidence and Wage Effects of Over-Skilling 

in the Australian Labour Market. Institute for the Study of Labor Discussion Paper 2837. Bonn, Institute 

for the Study of Labor. 

Mayer, J. (2000). Globalization, Technology Transfer, and Skill Accumulation in Low Income Countries. U. 

N. C. o. T. a. Development. Geneva, United Nations Conference on Trade and Development. 



20 

 

Medel-Añonuevo, C., T. Ohsako, et al. (2001). Revisiting Lifelong Learning for the 21st Century. 

Hamburg, UNESCO Institute for Education. 

Nelson, R. R. and E. S. Phelps (1965). Investment in Humans, Technological Diffusion and Economic 

Growth. Cowles Foundation Discussion Papers 189, Cowles Foundation for Research in Economics, Yale 

University. 

Office, I. L. (2003). Working Out of Poverty. Geneva, International Labour Office. 

Organization, I. L. (1998). Impact of flexible labour market arrangements in the machinery electrical and 

electronic industries. Tripartite Meeting on the Impact of Flexible labour market Arrangements in the 

Machinery, Electrical and Electronic Industries, Geneva, International Labor Organization. 

Organization, I. L. (1998). World Employment Report 1998—99: Employability in the Global Economy, 

How Training Matters. Geneva, International Labour Organization. 

Otani, I. and D. Villanueva (1990). "World Development."  18(6): 769-783. 

Palacios, M. (2003). Options for Financing Lifelong Learning. Washington, DC, World Bank. 

Planning, K. o. S. A. M. o. E. a. (2010). The Ninth Development Plan 2010-2014. K. o. S. A. M. o. E. a. 

Planning. Riyadh, Kingdom of Saudi Arabia Ministry of Economy and Planning. 

Porter, M., J. Sachs, et al. (2002). The Global Competitiveness Report 2001–2002 Executive Summary: 

Competitiveness and Stages of Economic Development. New York, World Economic Forum and Oxford 

University Press. 

Powell, W. and K. Snellman (2004). "The Knowledge Economy " Annual Review of Sociology 30: 199-220. 

Power, L. and J. Cohen (2005). Competency-Based Education and Training Delivery: Status, Analysis and 

Recommendations. Washington, DC, United States Agency for International Development. 

Pritchett, L. (2001). "Where Has All the Education Gone?" The World Bank Economic Review 15(3): 367-

391. 

Psacharopoulos, G. and H. A. Patrinos (2004). Human Capital and Rates of Return. International 

Handbook on the Economics of Education G. Johnes and J. Johnes. Cheltenham, Edward Elgar. 

Quintini, G., J. P. Martin, et al. (2007). The Changing Nature of the School-to-Work Transition Process in 

OECD Countries. Discussion Paper Number 2582. Bonn, Institute for the Study of Labor. 

Research, C. f. E. P. (1996). Acquiring skills : market failures, their symptoms and policy responses. New 

York Cambridge University Press. 

Rischard, J.-F. (2009). The Knowledge-Based Economy: A Brief Overview With Emphasis on the MENA 

Region. Building 21st Century Knowledge Economies for Job Growth and Competitiveness in the Middle 

East. Tunis, Tunisia. 



21 

 

Rosenzweig, M. R. (2010). "Microeconomic Approaches to Development: Schooling, Learning, and 

Growth." Journal of Economic Perspectives 24(3): 81-96. 

Schultz, T. W. (1975). "The Value of the Ability to Deal with Disequilibria." Journal of Economic Literature 

13(3): 827-846. 

Schwalje, W. (2008). Status of Higher Education in the Arab World. M. b. R. A. m. Foundation. Dubai, The 

Executive Office His Highness Sheikh Mohammed bin Rashid Al Maktoum, Vice-President and Ruler of 

Dubai. 

Schwalje, W. (2011). "The Prevalence and Impact of Skills Gaps on Latin America and the Caribbean." 

Journal of Globalization, Competitiveness, and Governability 5(1): 16-30. 

Shankar, R. and A. Shah (2003). "Bridging the Economic Divide Within Countries: A Scorecard on the 

Performance of Regional Policies in Reducing Regional Income Disparities." World Development 31(8): 

1421–1441. 

Slaughter, M., J. (2002). Does Inward Foreign Direct Investment Contribute to Skill Upgrading in 

Developing Countries?, Schwartz Center for Economic Policy Analysis (SCEPA), The New School. 

Son, H. H. (2010). Human Capital and Economic Growth. Asian Development Bank Economics Working 

Paper Series No. 225 Manila, Asian Development Bank. 

Sweetland, S. R. (1996). "Human Capital Theory: Foundations of a Field of Inquiry." Review of 

Educational Research 66(3): 341-359. 

Unit, E. I. (2009). Skills to compete Post-secondary education and business sustainability in Latin 

America. London, Economist Intelligence Unit. 

United Nations Educational, S. a. C. O. (2010). Good Practices in TVET Reform. Paris, United Nations 

Educational, Scientific and Cultural Organization. 

Wade, R. (1992). Governing the Market: Economic Theory and the Role of Government in East Asian 

Industrialization. Princeton, Princeton University Press. 

Wolfe, B. L. and R. H. Haveman (2002). Social and Nonmarket Benefits from Education in an Advanced 

Economy. Conference Series Federal Reserve Bank of Boston. 

Wood, A. and C. Ridao-Cano (1996). "Skill, Trade, and International Inequality." Institute for 

Development Studies Working Paper No. 47  

Yousif, A. A. (2009). The State and Development of Adult Learning and Education in the Arab States: 

Regional Synthesis Report. Hamburg, UNESCO Institute for Lifelong Learning. 

Ziderman, A. (2003). Financing Vocational Training in Sub-Saharan Africa Washington, DC, World Bank. 

Africa Region Human Development Series. 

 

 



22 

 

 

Figure 1: Conceptual Framework of a National Skills Formation System for Knowledge-based Economic 

Development 

 


