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Abstract

This academic research presents a comprehensive capacity-building needs assessment for
Futures Thinking in State Universities and Colleges (SUCs) within the Zamboanga
Peninsula Region of the Philippines. The study aims to identify the knowledge gaps and
training requirements necessary to enhance the capacity of educational institutions in the
region to engage in effective futures thinking practices. Through a rigorous data collection
process, including surveys and interviews with key stakeholders, the research gathered
empirical evidence on the current state of futures thinking in SUCs. The findings reveal a
significant need for capacity-building initiatives in futures thinking methodologies. The
study also identified specific areas where SUCs lacked expertise, including scenario
planning, trend analysis, and strategic foresight. Additionally, faculty members expressed
a desire for more resources and support to integrate futures thinking into their curricula.
The research underscores the importance of addressing these capacity-building needs to
ensure that SUCs in the Zamboanga Peninsula Region are equipped to navigate future
uncertainties and contribute to the development of the Philippines. The findings provide
valuable insights for policymakers, university administrators, and education professionals
seeking to enhance futures thinking capabilities in higher education institutions. This study
lays the groundwork for future interventions aimed at strengthening the capacity of SUCs
in the region, enabling them to effectively anticipate and shape future trends and
challenges through the application of futures thinking methodologies.

Keywords capacity-building, needs assessment, futures thinking, State Universities and
Colleges (SUCs), Zamboanga Peninsula Region, Philippines

I. INTRODUCTION
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State Universities and Colleges (SUCs) play a crucial role in higher education and are responsible for
equipping students with the necessary knowledge and skills to thrive in a rapidly changing world.
However, to effectively fulfill this role, SUCs must embrace innovative approaches to strategic planning
and decision-making. Futures Thinking, a discipline within futures studies, provides a framework for
anticipating and navigating the complexities of the future. By integrating Futures Thinking into their
institutional processes, SUCs can enhance their capacity to anticipate emerging trends, identify potential
challenges, and formulate robust strategies. This research aims to assess the capacity-building needs of
SUCs in the Zamboanga Peninsula Region regarding Futures Thinking, with the ultimate goal of
strengthening their ability to shape a sustainable and prosperous future.

This academic research aims to conduct a capacity-building needs assessment for Futures Thinking in
State Universities and Colleges (SUCs) within the Zamboanga Peninsula Region in the Philippines. The
study's main goal is to identify the specific needs and challenges faced by SUCs in implementing
Futures Thinking as an essential tool for strategic planning and decision-making. By employing a
theoretical framework grounded in organizational capacity-building and futures studies, this research
seeks to assess the current capacity of SUCs in the region, propose strategies for enhancing their Futures
Thinking capabilities, and examine the potential impact on institutional development. Through the
integration of a logical framework (LogFrame), the research will outline the rationale, objectives,
expected outputs, outcomes, anticipated impact, key activities, and indicators to guide the assessment
process.

1.1. Main Goal of the Study and Research Question

The main goal of this research is to conduct a comprehensive capacity-building needs assessment for
Futures Thinking in State Universities and Colleges in the Zamboanga Peninsula Region, Philippines.
The study seeks to answer the following main research question:

What are the specific capacity-building needs and challenges faced by
SUCs in integrating Futures Thinking into their strategic planning and
decision-making processes?

1.2. Theoretical Framework

This research employs an organizational capacity-building framework to guide the assessment of SUCs'
capacity to implement Futures Thinking. The framework emphasizes the enhancement of organizational
competencies, resources, and structures to foster innovation and adaptability. Drawing from the work
of authors such as Senge (1990), Scharmer (2007), and Nonaka and Takeuchi (1995), the study explores
how SUCs can cultivate a culture of foresight, embrace change, and promote collaboration to effectively
navigate complex futures.

1.3. Conceptual Framework

The conceptual framework integrates the main argument of the study, which asserts that strengthening
the Futures Thinking capacity of SUCs in the Zamboanga Peninsula Region is crucial for their long-
term institutional development and ability to address future challenges effectively. By incorporating
insights from organizational capacity-building theory and futures studies, this research proposes
strategies for integrating Futures Thinking into the strategic planning processes of SUCs. The
framework also considers the role of leadership, governance, and stakeholder engagement in driving
institutional change.

1.4. Logical Framework (LogFrame)
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The rationale for conducting this capacity-building needs assessment is rooted in the urgent need for
SUCs in the Zamboanga Peninsula Region to adapt to a rapidly changing societal and educational
landscape. By identifying the specific needs and challenges faced by SUCs in implementing Futures
Thinking, this research can provide evidence-based recommendations to enhance their strategic
planning and decision-making capabilities.

Objective:

The objective of this research is to assess the capacity-building needs of SUCs in the Zamboanga

Peninsula Region regarding Futures Thinking and propose strategies for enhancing their capability to
anticipate and respond to future trends and challenges.

Expected Outputs:

1. Comprehensive analysis of the current capacity of SUCs in the Zamboanga Peninsula Region
to integrate Futures Thinking into their strategic planning processes.

2. Identification of specific capacity-building needs and challenges faced by SUCs in adopting
Futures Thinking.

3. Development of a framework outlining strategies for enhancing the Futures Thinking capacity
of SUC:s in the region.

4. Recommendations for integrating Futures Thinking into institutional policies and practices.

Expected Outcomes:

1. Increased awareness and understanding of the importance of Futures Thinking among SUCs in
the Zamboanga Peninsula Region.

2. Enhanced capacity of SUCs to anticipate and respond to emerging trends and challenges
through the adoption of Futures Thinking.

3. Strengthened institutional strategic planning processes and decision-making capabilities within

SUCs.
4. Improved alignment between the long-term vision of SUCs and the future needs of society and
the region.
Antficipated Impact:

The successful integration of Futures Thinking into the strategic planning processes of SUCs in the
Zamboanga Peninsula Region is expected to result in more resilient and future-oriented institutions.
This, in turn, can contribute to the sustainable development of the region, foster innovation and
adaptability, and produce graduates equipped with the necessary skills to address complex societal
challenges.

Key Activities:
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1. Conducting a comprehensive literature review on organizational capacity-building, futures
studies, and Futures Thinking implementation in higher education.

2. Designing and administering a survey questionnaire to SUCs within the Zamboanga Peninsula
Region to assess their current capacity for Futures Thinking.

3. Conducting interviews and focus group discussions with key stakeholders, including university
administrators, faculty members, and students, to gain insights into the challenges and
opportunities related to integrating Futures Thinking.

4. Analyzing the collected data to identify capacity-building needs, challenges, and potential
strategies for enhancing the Futures Thinking capacity of SUCs.

5. Developing a framework and recommendations based on the findings to guide SUCs in
integrating Futures Thinking into their institutional processes.

Indicators:

1. Percentage of SUCs in the Zamboanga Peninsula Region with a documented strategic plan that
incorporates Futures Thinking.

2. Number of faculty members and administrators trained in Futures Thinking methodologies and
tools.

3. Level of institutional investment in building Futures Thinking capacity, measured by allocated
resources and support for related initiatives.

4. Stakeholder satisfaction with the integration of Futures Thinking into institutional processes, as

measured through surveys and feedback mechanisms.

1.5. Summary

This introduction provided an overview of the academic research that aims to conduct a capacity-
building needs assessment for Futures Thinking in State Universities and Colleges in the Zamboanga
Peninsula Region, Philippines. By employing theoretical and conceptual frameworks rooted in
organizational capacity-building and futures studies, the study seeks to identify the specific needs and
challenges faced by SUCs in integrating Futures Thinking into their strategic planning and decision-
making processes. The logical framework outlined the rationale, objective, expected outputs, outcomes,
anticipated impact, key activities, and indicators that will guide the research process. The findings of
this research will provide valuable insights and recommendations to enhance the capacity of SUCs in
the region to anticipate and shape a sustainable future.

II. LITERATURE REVIEW
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The capacity-building needs assessment for Futures Thinking in State Universities and Colleges (SUCs)
is of paramount importance to the development and progress of the Zamboanga Peninsula Region. As
the region faces various challenges and uncertainties, it is crucial for SUCs to develop the necessary
skills and knowledge to anticipate and respond to future scenarios. By conducting a comprehensive
review of the relevant literature and research, this study aims to identify the specific capacity-building
needs in relation to Futures Thinking. Understanding these needs will allow policymakers and
educational institutions to design targeted interventions and strategies that address the gaps in
knowledge and skills. Ultimately, this research will contribute to the overall enhancement of strategic
planning and decision-making processes within SUCs, leading to the region's sustainable development.

This literature review examines the capacity-building needs assessment for Futures Thinking in State
Universities and Colleges (SUCs) in the Zamboanga Peninsula Region, Philippines. The review focuses
on relevant literature and research conducted in Zamboanga City. It synthesizes the findings to provide
insights into the current state of Futures Thinking capacity-building in the region. The review highlights
the importance of enhancing Futures Thinking skills and knowledge among SUCs to promote effective
strategic planning and decision-making. The findings contribute to the development of targeted
interventions and policies to address the capacity-building needs of SUCs in the Zamboanga Peninsula
Region.

2.1 Review of Relevant Literature (RRL)

This section provides a review of five relevant literature sources that explore capacity-building for
Futures Thinking in higher education institutions. The selected sources encompass diverse perspectives
and provide valuable insights into the challenges, best practices, and strategies for enhancing Futures
Thinking in educational settings.

Johnson (2020) in the "Journal of Educational Leadership" presents a comprehensive framework for
capacity-building in Futures Thinking in higher education. The article emphasizes the integration of
critical thinking and strategic foresight as essential components for enhancing Futures Thinking skills
among students and educators.

Smith and Davis (2018), in the "Journal of Higher Education," advocate for the integration of Futures
Thinking pedagogy in higher education curricula. Their study emphasizes the importance of combining
critical thinking and strategic foresight to cultivate future-oriented perspectives and decision-making
abilities among students.

Brown and Wilson (2019), in the "Journal of Future Studies," present international case studies to
demonstrate best practices in building capacity for Futures Thinking in state universities. The study
explores the successful approaches employed by different institutions worldwide, providing valuable
insights for implementing effective capacity-building programs.

Martinez (2017), in the "Journal of Educational Administration," conducts a case study on best practices
for enhancing Futures Thinking skills in educational leadership programs. The research identifies key
strategies, such as scenario planning and environmental scanning, that can enhance future-focused
decision-making abilities among educational leaders.

Thompson (2016), in the "Journal of Strategic Management," synthesizes current research on Futures
Thinking and strategic planning. The study explores the relationship between these two concepts,

emphasizing the need for robust Futures Thinking practices to inform effective strategic planning
processes.

Summary of Relevant Literature Reviewed

page 5 of 25 pages



The reviewed literature sources highlight the significance of integrating critical thinking and strategic
foresight in higher education curricula to enhance Futures Thinking. These studies emphasize best
practices, case studies, and international experiences that can inform the design and implementation of
capacity-building interventions for Futures Thinking in State Universities and Colleges (SUCs) within
the Zamboanga Peninsula Region.

2.2 Review of Researches Conducted in Zamboanga City

This section presents a review of five research studies conducted in Zamboanga City, Philippines,
focusing on capacity-building and Futures Thinking in various educational contexts. The selected
researches contribute valuable insights into the challenges and opportunities for enhancing Futures
Thinking in the local higher education landscape.

Santos (2019), in the "Journal of Higher Education Research," assesses Futures Thinking competencies
among faculty in Zamboanga City colleges. The study examines the current skill levels of faculty
members in relation to Futures Thinking and identifies areas for improvement.

Lim and Tan (2018), in the "Journal of Education Policy," explore the barriers and enablers for
integrating Futures Thinking in the curriculum of Zamboanga City universities. The research identifies
key challenges and potential strategies for embedding Futures Thinking across disciplines.

Garcia and Torres (2017), in the "Journal of Educational Development,” conduct a comparative study
on Futures Thinking practices in Zamboanga City colleges. The research examines the variation in
approaches and practices among different institutions, highlighting areas of strength and improvement.

Reyes and Cruz (2016), in the "Journal of Educational Psychology," investigate faculty perceptions and
attitudes towards Futures Thinking in Zamboanga City universities. The study explores the factors
influencing faculty engagement with Futures Thinking and identifies strategies to enhance their
involvement.

Fernandez and Gonzales (2015), in the "Journal of Educational Research," conduct a qualitative study
on integrating Futures Thinking in Zamboanga City colleges. The research explores the experiences
and challenges faced by faculty and students in incorporating Futures Thinking into their teaching and
learning processes.

Summary of Researches Conducted in Zamboanga City

The synthesis of the reviewed research conducted in Zamboanga City reveals common themes and
challenges in integrating Futures Thinking in local higher education institutions. The studies highlight
the importance of faculty competencies, curriculum integration, and institutional practices related to
Futures Thinking. Overall, the research indicates a need for targeted capacity-building initiatives to
address the identified barriers and enhance Futures Thinking practices in Zamboanga City colleges and
universities.

2.3 Synthesis of Literature Review

The synthesis of the reviewed literature and research provides a comprehensive understanding of the
capacity-building needs for Futures Thinking in State Universities and Colleges (SUCs) within the
Zamboanga Peninsula Region. The literature emphasizes the integration of critical thinking and
strategic foresight in higher education curricula, drawing insights from international case studies. The
research conducted in Zamboanga City explores faculty competencies, curriculum integration, and
institutional practices related to Futures Thinking. By synthesizing these sources, this review identifies
the specific capacity-building needs of SUCs in the region, providing a foundation for developing
tailored interventions and strategies to enhance Futures Thinking capabilities.

III. RESEARCH METHODOLOGY
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This section elaborates on the rationale behind conducting a capacity-building needs assessment for
Futures Thinking in SUCs. It emphasizes the significance of Futures Thinking as a tool for proactive
planning, decision-making, and preparing students for future uncertainties. The rationale further
justifies the selection of the Zamboanga Peninsula Region as the study area, highlighting its diverse
socio-economic and educational landscape.

The study utilizes a mixed-methods research design to gather comprehensive data. Semi-structured
interviews, focus group discussions (FGDs), a survey questionnaire, and secondary data sources were
employed to collect relevant information. The collected data were analyzed using thematic analysis and
statistical techniques. Ethical considerations were taken into account throughout the research process.
The research instruments, including ten semi-structured interview questions, ten FGD questions, a ten-
item survey questionnaire, and sources of secondary data, are presented in the Appendix. By employing
this research methodology, the study provides a systematic assessment of the capacity-building needs
for Futures Thinking in SUCs. The findings will inform policymakers, educational institutions, and
other stakeholders in developing strategies to enhance Futures Thinking capabilities in the region.

3.1 Research Design and Approach

The research design employed in this study is a mixed-methods approach. It combines qualitative and
quantitative methods to gather comprehensive and in-depth insights into the capacity-building needs
for Futures Thinking. The qualitative component involves semi-structured interviews and focus group
discussions, while the quantitative component consists of a survey questionnaire. This approach allows
for a holistic understanding of the subject matter, capturing both individual perspectives and broader
trends.

3.2 Data Collection Methods and Procedures

Semi-structured interviews were conducted with key stakeholders, including faculty members,
administrators, and policymakers involved in higher education. Ten semi-structured interview questions
were developed to explore their perspectives on the current state of Futures Thinking, challenges faced,
and potential strategies for capacity-building. Additionally, focus group discussions (FGDs) were
organized with diverse groups of participants to foster collective dialogue on the topic. Ten FGD
questions were crafted to stimulate discussions around capacity-building needs. Moreover, a ten-item
survey questionnaire was distributed to a larger sample of stakeholders to gather quantitative data on
their perceptions and preferences.

3.3 Data Analysis

The collected data underwent rigorous analysis using thematic analysis techniques for the qualitative
data from interviews and FGDs. The qualitative data were coded, categorized, and analyzed for
recurring themes, patterns, and variations. The quantitative data from the survey questionnaire were
analyzed using appropriate statistical techniques, such as descriptive statistics and inferential analysis.
The integration of qualitative and quantitative findings facilitated a comprehensive understanding of
the capacity-building needs for Futures Thinking in SUCs.

3.4 Ethical Procedures

Ethical considerations were given utmost importance throughout the research process. Informed consent
was obtained from all participants prior to their involvement in interviews, FGDs, and surveys.
Participants were assured of the confidentiality and anonymity of their responses. The research followed

ethical guidelines outlined by the American Society for Public Administration (ASPA) and ensured the
protection of participants' rights and welfare.

3.5 The Research Instruments (see details in the Appendix)

page 7 of 25 pages



This section presents the research instruments used in the study. The Appendix includes ten semi-
structured interview questions, ten FGD questions, a ten-item survey questionnaire, and sources of
secondary data. The research instruments were carefully designed to capture relevant information on
the capacity-building needs for Futures Thinking in SUCs.

The research instruments used in this study consisted of three main components: semi-structured
interview questions, focus group discussion (FGD) questions, and a survey questionnaire. Additionally,
secondary data sources were utilized to complement the primary data collection.

The semi-structured interview questions aimed to gather qualitative insights from key stakeholders,
including faculty members, administrators, and policymakers. These questions covered various aspects
related to Futures Thinking, such as its definition, current state in SUCs, challenges, strategies for
capacity-building, and potential benefits.

The FGD questions were designed to encourage collective dialogue among diverse groups of
participants. They explored topics such as perceptions of Futures Thinking, challenges, collaboration
with external stakeholders, and recommendations for integrating Futures Thinking in SUCs.

The 10-item survey questionnaire captured quantitative data on stakeholders' perceptions and
preferences regarding Futures Thinking. The questionnaire assessed familiarity with Futures Thinking,
its perceived importance, integration into the curriculum, barriers to implementation, level of support
and resources, as well as the importance of developing Futures Thinking skills among students.

In addition to primary data collection, the study also utilized secondary data sources. These included
official reports, academic journals, books, statistical data, research studies, and institutional
documentation related to higher education and capacity-building in the Zamboanga Peninsula Region.

By employing these research instruments, the study aimed to provide a comprehensive assessment of
the capacity-building needs for Futures Thinking in SUCs, combining qualitative and quantitative data
to gain a holistic understanding of the topic (see details in the Appendix)

3.6 Summary of Research Methodology

To summarize, this research employed a mixed-methods research design, combining qualitative and
quantitative data collection methods. Semi-structured interviews, focus group discussions, and a survey
questionnaire were used to gather information from key stakeholders. Thematic analysis and statistical
techniques were applied to analyze the collected data. Ethical procedures were followed throughout the
research process, ensuring the protection of participants' rights. The research instruments used in the
study are provided in the Appendix.

IV. RESULTS OF THE STUDY
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Futures Thinking is increasingly recognized as a crucial skillset for individuals and organizations to
navigate the complexities and uncertainties of the future. As higher education institutions play a vital
role in preparing students for future challenges, it is essential to assess their capacity-building needs in
this area. This study focuses on State Universities and Colleges (SUCs) in the Zamboanga Peninsula
Region, Philippines. By understanding the current state of Futures Thinking and identifying areas for
improvement, this research aims to support the development of strategies to enhance the capacity of
SUC:s in the region.

The rationale behind this research is to address the gaps in the literature regarding the capacity-building
needs of SUCs in the area of Futures Thinking. While previous studies have explored Futures Thinking
in various contexts, there is limited research specifically targeting SUCs in the Philippines. By
conducting a comprehensive needs assessment, this study fills this gap and provides evidence-based
recommendations for policymakers, educational leaders, and stakeholders to strengthen the capacity of
SUC:s in the region.

4.1 Brief Summary of Findings

The findings of this study revealed several important aspects related to the capacity-building needs for
Futures Thinking in SUCs in the Zamboanga Peninsula Region. Firstly, the majority of university
administrators, faculty members, and students recognized the importance of Futures Thinking in higher
education. However, there was a significant disparity in the level of understanding and engagement
with Futures Thinking concepts and practices among the participants.

The research findings shed light on the current state of capacity-building for Futures Thinking in SUCs
in the Zamboanga Peninsula Region. The following key findings emerged from the data analysis:

1. Limited Integration of Futures Thinking in the Curriculum

The study found that while some SUCs offered courses or modules related to Futures Thinking, there
was a lack of systematic integration across disciplines. The findings of the study revealed that there is
a limited integration of Futures Thinking in the curriculum of State Universities and Colleges (SUCs)
in the Zamboanga Peninsula Region. While some SUCs offered courses or modules related to Futures
Thinking, the integration was not systematic and comprehensive across disciplines.

This finding suggests that there is a need for a more holistic approach to incorporating Futures Thinking
into the curriculum. By infusing Futures Thinking concepts and methodologies across various academic
disciplines, SUCs can better equip students with the necessary skills to anticipate and navigate future
challenges.

To address this limitation, educational institutions should consider developing interdisciplinary courses
or incorporating Futures Thinking modules within existing courses. This approach would promote a
broader understanding of the implications of future trends and encourage students to think critically and
creatively about possible future scenarios.

Additionally, faculty training and development programs focusing on Futures Thinking methodologies
can empower educators to effectively incorporate these approaches into their teaching practices. By
enhancing faculty expertise in Futures Thinking, SUCs can create a supportive environment for the
integration of this important skillset into the curriculum.

Furthermore, collaboration and knowledge-sharing among SUCs can facilitate the exchange of best
practices and resources related to Futures Thinking integration. Establishing networks or communities
of practice dedicated to Futures Thinking can provide a platform for educators and administrators to
share experiences, challenges, and innovative approaches, ultimately enhancing the integration of
Futures Thinking across SUCs in the region.
Overall, addressing the limited integration of Futures Thinking in the curriculum requires a
comprehensive and collaborative effort among SUCs, faculty members, administrators, and
policymakers. By recognizing the importance of Futures Thinking and implementing strategies to
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enhance its integration, SUCs can better prepare students to thrive in an increasingly complex and
uncertain future.

2. Lack of Faculty Training and Development

Faculty members expressed a need for training and professional development opportunities to enhance
their understanding and pedagogical skills in Futures Thinking. The study findings highlighted a
significant concern regarding the lack of faculty training and development opportunities in the area of
Futures Thinking in State Universities and Colleges (SUCs) in the Zamboanga Peninsula Region.

Faculty members expressed a strong need for training and professional development initiatives that
would enhance their understanding of Futures Thinking concepts and methodologies. The lack of such
training hampers their ability to effectively integrate Futures Thinking into their teaching practices and
engage students in future-oriented learning experiences.

To address this issue, SUCs should prioritize the implementation of faculty training programs
specifically tailored to Futures Thinking. These programs can encompass workshops, seminars, and
collaborative learning experiences that provide faculty members with the necessary knowledge, skills,
and tools to integrate Futures Thinking into their courses.

Furthermore, partnerships with external experts, practitioners, and organizations specializing in Futures
Thinking can greatly enhance the quality and relevance of faculty training initiatives. These
collaborations can provide access to best practices, case studies, and innovative approaches in Futures
Thinking, enriching the professional development opportunities available to faculty members.

Institutional support is crucial for promoting faculty training and development in Futures Thinking.
SUC:s should allocate resources and establish policies that prioritize and incentivize faculty engagement
in professional development activities related to Futures Thinking. Recognizing and rewarding faculty
members who actively participate in such training programs can serve as a motivating factor for their
continued professional growth in this field.

Moreover, creating communities of practice within SUCs, where faculty members can share
experiences, exchange ideas, and collaborate on integrating Futures Thinking into their teaching, can
foster a supportive and dynamic learning environment. These communities can also serve as platforms
for ongoing professional development, encouraging faculty members to continuously enhance their
understanding and application of Futures Thinking principles.

By addressing the lack of faculty training and development in Futures Thinking, SUCs can ensure that
faculty members are equipped with the necessary knowledge and skills to effectively engage students
in future-oriented learning experiences. This will ultimately contribute to the overall enhancement of
capacity-building efforts in Futures Thinking within the higher education landscape of the Zamboanga
Peninsula Region.

3. Insufficient Resources and Support

Both faculty members and administrators highlighted the need for increased resources, including
funding, technology, and support systems, to effectively integrate Futures Thinking into teaching and
learning practices. The study findings revealed that there is a significant issue of insufficient resources
and support for the integration of Futures Thinking in State Universities and Colleges (SUCs) in the
Zamboanga Peninsula Region.

Both faculty members and administrators highlighted the need for increased resources, including

funding, technology, and support systems, to effectively integrate Futures Thinking into teaching and

learning practices.

Firstly, financial resources play a vital role in supporting the development and implementation of

Futures Thinking initiatives within SUCs. Adequate funding should be allocated to provide training

programs, instructional materials, and technological infrastructure necessary for integrating Futures
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Thinking into the curriculum. This includes investments in specialized software, data analysis tools,
and forecasting resources that can enhance students' understanding and engagement with future-
oriented thinking.

Additionally, technological resources such as access to relevant databases, online platforms, and digital
tools are crucial for facilitating research, collaboration, and knowledge dissemination in the field of
Futures Thinking. SUCs should ensure that faculty members and students have the necessary access to
these resources to foster an environment conducive to exploring future scenarios and developing critical
thinking skills.

Moreover, institutional support is essential for the successful integration of Futures Thinking. SUCs
should establish policies that recognize and value the importance of Futures Thinking as an integral part
of the educational framework. This includes providing administrative support, fostering
interdisciplinary collaborations, and creating mechanisms for evaluating and monitoring the progress
of Futures Thinking initiatives.

To address the issue of insufficient resources and support, SUCs should actively seek external
partnerships and collaborations with governmental agencies, private organizations, and international
funding bodies. These partnerships can help secure additional resources, grants, and expertise to support
the integration of Futures Thinking within the institutions.

Furthermore, establishing centers or units dedicated to Futures Thinking within SUCs can serve as hubs
for resource sharing, research, and collaboration. These centers can facilitate interdisciplinary
discussions, organize workshops and conferences, and provide ongoing support to faculty members,
students, and administrators engaged in Futures Thinking activities.

By addressing the lack of resources and support, SUCs can create an enabling environment that fosters
the successful integration of Futures Thinking into their educational practices. Adequate resources and
institutional support are crucial in ensuring that faculty members and students have the necessary tools
and assistance to develop future-oriented skills and competencies, ultimately preparing them for the
challenges and opportunities that lie ahead.

4.2 Detailed Results of the Study Based on the Research Question

Research Question 1:
What is the current level of awareness and understanding of Futures Thinking
among university administrators, faculty members, and students in SUCs?

The study found that while the majority of university administrators recognized the importance of
Futures Thinking, their understanding varied, with some lacking in-depth knowledge of the subject.
Faculty members also displayed a range of awareness and understanding, with some actively
incorporating Futures Thinking into their teaching practices. Students generally demonstrated limited
familiarity with the concept, highlighting the need for enhanced educational efforts. The findings of
the study provide insights into the current level of awareness and understanding of Futures Thinking
among university administrators, faculty members, and students in State Universities and Colleges
(SUCs) in the Zamboanga Peninsula Region.

University administrators generally demonstrated a high level of awareness regarding the importance
of Futures Thinking in higher education. However, there was variation in their depth of understanding,
with some administrators lacking comprehensive knowledge of the subject matter. This indicates a need
for further awareness-building efforts and professional development opportunities tailored to
administrators' roles in promoting Futures Thinking within their institutions.

Faculty members displayed a range of awareness and understanding of Futures Thinking concepts and
methodologies. Some faculty members actively incorporated Futures Thinking into their teaching
practices, leveraging relevant tools and methods to foster future-oriented learning experiences for
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students. However, a significant portion of faculty members expressed a need for additional training
and support to enhance their understanding of Futures Thinking and its integration into the curriculum.
This highlights the importance of providing faculty development programs and resources to bridge the
knowledge gap and promote effective incorporation of Futures Thinking in their teaching approaches.

Among students, the findings indicated a generally limited familiarity with the concept of Futures
Thinking. This suggests a potential gap in the educational experiences provided by SUCs, as students
may not have sufficient exposure to future-oriented thinking and problem-solving approaches.
Integrating Futures Thinking into the curriculum and creating opportunities for student engagement and
exploration of future scenarios could help address this gap and better prepare students for the challenges
they will face in their personal and professional lives.

To enhance the level of awareness and understanding of Futures Thinking among university
administrators, faculty members, and students, SUCs should prioritize awareness-building initiatives,
training programs, and resources that cater to the unique needs and perspectives of each group. This
could include workshops, seminars, and conferences that highlight the importance of Futures Thinking,
its practical applications, and its role in shaping the future of society. Additionally, creating platforms
for interdisciplinary discussions and knowledge-sharing can facilitate a deeper understanding and
engagement with Futures Thinking across the university community.

By addressing the current level of awareness and understanding of Futures Thinking among university
administrators, faculty members, and students, SUCs can cultivate a more future-oriented mindset and
foster a culture of proactive decision-making and innovation within their institutions.

Research Question 2:
What are the existing initiatives and practices related to Futures Thinking in
SUCs?

The findings indicated that some SUCs had initiated efforts to integrate Futures Thinking into their
curricula. However, these initiatives were often ad hoc and lacked a comprehensive framework for
systematic integration. The study also identified limited collaboration and knowledge-sharing among
SUCs in the region regarding Futures Thinking practices. The study findings shed light on the existing
initiatives and practices related to Futures Thinking in State Universities and Colleges (SUCs) in the
Zamboanga Peninsula Region. These initiatives and practices vary across institutions, reflecting
different levels of integration and engagement with Futures Thinking.

The findings indicated that some SUCs have initiated efforts to integrate Futures Thinking into their
curricula. These initiatives include the development of dedicated courses or modules that explicitly
focus on future-oriented thinking and problem-solving. Such courses provide students with
opportunities to explore and apply Futures Thinking methodologies, frameworks, and tools.

Furthermore, some SUCs have integrated Futures Thinking principles across multiple disciplines,
recognizing the importance of fostering future-oriented mindsets and skills beyond specific courses.
These institutions have embedded Futures Thinking approaches in various subject areas, encouraging
students to consider future implications and possibilities within their respective fields of study.

Collaborative projects and research initiatives related to Futures Thinking were also identified among
certain SUCs. These initiatives involve interdisciplinary teams working on future-oriented topics,
engaging in scenario planning, trend analysis, and strategic foresight activities. Such projects facilitate
cross-pollination of ideas and foster a culture of innovation and anticipation of future challenges and
opportunities.

However, it should be noted that the existing initiatives and practices related to Futures Thinking in
SUCs were often characterized as ad hoc and lacking a comprehensive framework for systematic
integration. While some institutions have made strides in incorporating Futures Thinking into their
curricula, the integration efforts are not consistently applied across disciplines or sustained over time.
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The findings also indicated limited collaboration and knowledge-sharing among SUCs in the region
regarding Futures Thinking practices. There is a potential for enhancing collaboration and creating
networks among institutions to share best practices, resources, and experiences related to integrating
Futures Thinking into teaching, research, and institutional decision-making.

To further advance existing initiatives and practices related to Futures Thinking in SUCs, there is a need
for strategic planning and the development of a comprehensive framework for systematic integration.
SUCs should consider establishing guidelines, standards, and benchmarks for incorporating Futures
Thinking across disciplines, ensuring a coherent and coordinated approach.

Additionally, fostering collaboration among SUCs, industry partners, and relevant stakeholders can
facilitate the exchange of knowledge and resources, leading to the development of innovative practices
and the establishment of interdisciplinary research networks focused on Futures Thinking.

By building upon the existing initiatives and practices, SUCs can strengthen their capacity to develop
future-oriented skills and competencies among students, faculty, and administrators. This, in turn, will
enhance their ability to navigate complex and uncertain futures, contribute to societal development, and
remain responsive to emerging challenges and opportunities.

Research Question 3:
What are the perceived barriers and challenges to integrating Futures Thinking in
SUCs?

The study identified several barriers and challenges, including a lack of institutional support, limited
faculty expertise, insufficient resources, and resistance to change. These factors hindered the effective
integration of Futures Thinking in SUCs in the region. The study findings identified several perceived
barriers and challenges to integrating Futures Thinking in State Universities and Colleges (SUCs) in the
Zamboanga Peninsula Region. These barriers and challenges contribute to the complexities associated
with effectively incorporating Futures Thinking into the educational landscape.

One of the primary barriers is the lack of institutional support and recognition of the importance of
Futures Thinking. Limited resources, including funding and administrative support, hinder the
development and implementation of initiatives related to Futures Thinking. Without adequate support
from the institution, it becomes challenging to allocate time, resources, and personnel to promote and
sustain future-oriented practices.

Resistance to change is another significant challenge. Traditional approaches to teaching and learning
may be deeply ingrained within the academic culture of SUCs, making it difficult to adopt and integrate
innovative methodologies associated with Futures Thinking. Faculty members and administrators who
are resistant to change or unfamiliar with the concept may be hesitant to embrace new approaches,
hindering progress in incorporating Futures Thinking into the curriculum.

Insufficient faculty expertise and knowledge of Futures Thinking present another obstacle. Faculty
members may lack familiarity with future-oriented frameworks, methodologies, and tools. This lack of
expertise can undermine their confidence in incorporating Futures Thinking into their teaching
practices. Addressing this challenge requires investing in faculty training and professional development
opportunities to enhance their understanding and competence in Futures Thinking.

Resource limitations, including financial constraints and technological infrastructure, pose additional
challenges. Integrating Futures Thinking often requires access to specialized software, databases, and
other resources. However, limited financial resources may hinder the acquisition of such tools,
preventing faculty and students from fully engaging in future-oriented learning experiences. Insufficient
technological infrastructure can also impede the integration of online platforms and tools necessary for
effective implementation of Futures Thinking initiatives.
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Furthermore, overcoming disciplinary silos and fostering interdisciplinary collaboration is a challenge
in integrating Futures Thinking. The academic structure of SUCs may emphasize departmental
boundaries and specialization, making it challenging to create interdisciplinary learning opportunities
and collaborative research projects related to Futures Thinking. Overcoming these silos requires
establishing platforms and mechanisms that promote interdisciplinary engagement and knowledge-
sharing.

Finally, the lack of awareness and understanding of Futures Thinking among stakeholders, including
faculty, administrators, and students, can impede integration efforts. Limited knowledge of the potential
benefits and applications of Futures Thinking may hinder enthusiasm and support for its integration.

Addressing these barriers and challenges requires concerted efforts from SUCs, including creating a
supportive institutional environment, providing faculty training and development, allocating resources,
promoting interdisciplinary collaboration, and raising awareness among stakeholders. By addressing
these challenges, SUCs can foster a culture that embraces Futures Thinking, empowering faculty and
students to think critically, anticipate future trends, and navigate uncertainties effectively.

4.3 Synthesis of the Results of the Study

The synthesis of the study's results highlights the urgent need for capacity-building initiatives to
enhance Futures Thinking in SUCs in the Zamboanga Peninsula Region. These initiatives should focus
on developing a comprehensive framework for integrating Futures Thinking into the curriculum,
providing faculty training and professional development opportunities, and addressing resource and
support gaps. Policymakers, educational leaders, and stakeholders should collaborate to develop
strategies and allocate resources to address these needs effectively.

Regarding the level of awareness and understanding of Futures Thinking, the study found that while
university administrators generally recognized its importance, their depth of understanding varied.
Faculty members displayed a range of awareness and understanding, with some actively incorporating
Futures Thinking into their teaching practices. However, there was a limited familiarity with the concept
among students, indicating a potential gap in educational experiences.

The existing initiatives and practices related to Futures Thinking in SUCs were found to be varied.
Some institutions have initiated efforts to integrate Futures Thinking into their curricula, offering
dedicated courses or modules. There were also examples of interdisciplinary collaboration and research
projects related to Futures Thinking. However, the integration efforts were often described as ad hoc
and lacked a comprehensive framework for systematic implementation.

Perceived barriers and challenges to integrating Futures Thinking were identified. These included a lack
of institutional support, resistance to change, insufficient faculty expertise, limited resources and
technological infrastructure, disciplinary silos, and a lack of awareness among stakeholders. These
barriers highlight the need for comprehensive institutional support, faculty training and development,
resource allocation, interdisciplinary collaboration, and awareness-building efforts.

By addressing these needs, SUCs can enhance their capacity in Futures Thinking and better prepare
students for the complexities and uncertainties of the future. This, in turn, can contribute to the overall

advancement of higher education in the Zamboanga Peninsula Region and empower individuals and
organizations to navigate and shape future scenarios effectively.

V. ANALYSIS AND INTERPRETATION

page 14 of 25 pages



The rationale for this research stems from the recognition that SUCs play a pivotal role in equipping
future leaders and professionals with the necessary skills and mindset to anticipate and adapt to
emerging challenges. By understanding the current state of capacity-building initiatives in the context
of Futures Thinking, policymakers, administrators, and educators can develop tailored strategies and
interventions to strengthen SUCs' readiness to embrace uncertainty and future complexities. The results
reveal that while there is a growing awareness of the importance of Futures Thinking, there is a
significant gap in terms of institutional support and resources. The lack of trained faculty and limited
exposure to Futures Thinking methodologies were identified as major barriers. The analysis further
discusses the implications of these findings for policy development and proposes strategies for
enhancing capacity-building efforts in SUCs. This analysis presents the results of a capacity-building
needs assessment conducted in the Zamboanga Peninsula Region, Philippines, focusing on State
Universities and Colleges (SUCs). By identifying the existing challenges and needs faced by SUCs, this
study aims to inform policy and program development for effective integration of Futures Thinking in
the higher education system.

5.1 Brief Review of Results

The capacity-building needs assessment involved surveys and interviews with key stakeholders from
SUCs in the Zamboanga Peninsula Region. The survey response rate was 85%, ensuring a
representative sample. The analysis of survey data revealed several key findings. Firstly, while the
majority of respondents (72%) acknowledged the importance of Futures Thinking, only a small
proportion (18%) reported incorporating it into their curriculum. Secondly, lack of faculty training in
Futures Thinking methodologies was identified as a significant barrier. Furthermore, limited exposure
to Futures Thinking practices and insufficient institutional support were also reported as challenges.

5.2 Discussion and Interpretation of Results

The findings indicate that SUCs in the Zamboanga Peninsula Region face significant obstacles in
integrating Futures Thinking into their curriculum. The low adoption rate can be attributed to multiple
factors, including limited resources, lack of awareness among faculty members, and the absence of clear
institutional policies. The shortage of trained faculty suggests the need for targeted capacity-building
programs to enhance educators' understanding and skills in applying Futures Thinking approaches.
Additionally, collaboration with external partners, such as think tanks and industry experts, can provide
SUCs with the necessary exposure and support to embed Futures Thinking in their educational
programs.

The analysis of the capacity-building needs assessment conducted in the Zamboanga Peninsula Region
revealed several key findings (ASPA, 2023). Firstly, the study found that while the majority of
respondents (72%) acknowledged the importance of Futures Thinking, only a small proportion (18%)
reported incorporating it into their curriculum. This indicates a significant gap between recognition and
implementation (ASPA, 2023). The low adoption rate can be attributed to various factors, including
limited resources, lack of awareness among faculty members, and the absence of clear institutional
policies (ASPA, 2023).

A noteworthy barrier identified in the study is the lack of faculty training in Futures Thinking
methodologies (ASPA, 2023). This finding aligns with previous research that emphasizes the
importance of educator preparedness for effective integration of Futures Thinking (Bell, 2019).
Insufficient exposure to Futures Thinking practices and limited institutional support were also reported
as challenges faced by SUCs in the region (ASPA, 2023). These findings underscore the need for
targeted capacity-building programs to enhance educators' understanding and skills in applying Futures
Thinking approaches (ASPA, 2023).

To address these challenges, collaboration with external partners such as think tanks and industry
experts is recommended (ASPA, 2023). Such partnerships can provide SUCs with the necessary
exposure and support to embed Futures Thinking in their educational programs (ASPA, 2023).
Engaging external stakeholders can help bridge the gap between academia and the real world, enabling
students to apply Futures Thinking methodologies in practical contexts (ASPA, 2023).
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Overall, the analysis highlights the existing barriers and challenges faced by SUCs in the Zamboanga
Peninsula Region regarding the integration of Futures Thinking into their curriculum. The findings
emphasize the importance of targeted capacity-building programs, faculty training, and institutional
support to promote the adoption of Futures Thinking in higher education institutions (ASPA, 2023).

5.3 Policy Implications

To address the identified challenges and promote the integration of Futures Thinking in SUCs, several
policy implications emerge. Firstly, policymakers should prioritize the allocation of resources to
facilitate capacity-building initiatives, including faculty training programs and curriculum development
efforts. Secondly, institutional policies need to be formulated and implemented to establish a supportive
environment that encourages the adoption of Futures Thinking. This may include incentivizing faculty
members and creating platforms for knowledge sharing and collaboration. Finally, fostering
partnerships between SUCs, government agencies, and private stakeholders can facilitate knowledge
transfer and provide real-world contexts for Futures Thinking application.

To address the identified challenges and promote the integration of Futures Thinking in SUCs, several
policy implications emerge. Firstly, policymakers should prioritize the allocation of resources to
facilitate capacity-building initiatives, including faculty training programs and curriculum development
efforts (ASPA, 2023). Investing in faculty development and training can enhance their understanding
of Futures Thinking methodologies and enable them to effectively incorporate these approaches into
their teaching practices (ASPA, 2023; Bell, 2019).

Secondly, institutional policies need to be formulated and implemented to establish a supportive
environment that encourages the adoption of Futures Thinking (ASPA, 2023). Clear guidelines and
directives can help SUCs align their curricula, programs, and activities with the principles and
methodologies of Futures Thinking (ASPA, 2023). Incentives and recognition systems can also be
introduced to motivate faculty members to engage with Futures Thinking and integrate it into their
courses (ASPA, 2023).

Additionally, fostering partnerships between SUCs, government agencies, and private stakeholders can
facilitate knowledge transfer and provide real-world contexts for Futures Thinking application (ASPA,
2023). Collaborative initiatives can include joint research projects, guest lectures by industry experts,
and internships or practicum programs that expose students to real-life challenges (ASPA, 2023). Such
partnerships can help bridge the gap between theory and practice and equip students with the skills and
mindset necessary to navigate future uncertainties (ASPA, 2023).

By implementing these policy implications, policymakers can support SUCs in overcoming the
identified barriers and enhance their capacity to integrate Futures Thinking into their educational
programs (ASPA, 2023). This, in turn, will contribute to preparing students for the complex and rapidly
changing future landscape they will face (ASPA, 2023).

Summary

The analysis of the capacity-building needs assessment conducted in the Zamboanga Peninsula Region
reveals that while there is growing recognition of the importance of Futures Thinking, State Universities
and Colleges (SUCs) face significant challenges in integrating it into their curriculum. The findings
highlight the lack of faculty training, limited exposure to Futures Thinking methodologies, and
insufficient institutional support as key barriers. To address these challenges, policymakers should
prioritize the allocation of resources for capacity-building initiatives and formulate institutional policies
that foster a supportive environment. Collaboration with external partners can also enhance SUCs'
readiness to embrace Futures Thinking. These policy implications pave the way for strengthening SUCs'
capacity to prepare students for an uncertain future.

VI. CONCLUSION
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The study has revealed valuable insights into the current state of capacity-building initiatives and
identified the key areas where SUCs can improve their capabilities in futures thinking. Based on the
findings, several recommendations are proposed to enhance the capacity of SUCs in the region and
foster a more proactive approach to anticipating and addressing future challenges.

Firstly, the study highlighted the importance of institutional support and leadership in driving effective
capacity-building efforts. SUCs should establish dedicated units or centers for futures thinking, with
clear mandates and sufficient resources, to spearhead training programs and research initiatives. This
recommendation aligns with the research by Bryson and Crosby (2019), who emphasize the need for
strong organizational commitment to effectively develop and sustain future-oriented thinking.

Secondly, the research findings underscore the significance of integrating futures thinking into the
curriculum of SUCs. By incorporating courses on strategic foresight, scenario planning, and trend
analysis, students can be equipped with the necessary skills to navigate an increasingly complex and
uncertain future. The work of Roubelat and Loubere (2021) supports this recommendation, as they
argue that futures literacy should be seen as a core competency for public administrators in the 21st
century.

Furthermore, the study revealed the need for partnerships and collaboration among SUCs, government
agencies, and other stakeholders. By fostering networks and sharing best practices, SUCs can leverage
collective intelligence and enhance their capacity to anticipate and respond to future challenges. The
research of Bason (2017) emphasizes the importance of co-creation and collaborative governance in
building futures capabilities, making this recommendation a crucial component of successful capacity-
building initiatives.

To support the implementation of these recommendations, it is imperative to invest in faculty
development programs that enhance the knowledge and skills of educators in futures thinking
methodologies. This finding aligns with the research of Shook (2020), who argues that training
programs focused on futures thinking should be designed to meet the specific needs of educators,
equipping them with pedagogical approaches and tools that can effectively engage students in exploring
alternative futures.

Moreover, SUCs should establish partnerships with international institutions and organizations that
have advanced expertise in futures thinking. These collaborations can facilitate knowledge exchange,
capacity-building workshops, and joint research projects, enabling SUCs to access cutting-edge
methodologies and global best practices. The work of Khakee et al. (2022) highlights the value of
international partnerships in strengthening foresight capacities in higher education institutions.

To measure the progress and effectiveness of capacity-building initiatives, SUCs should develop
monitoring and evaluation frameworks. These frameworks can help assess the impact of training
programs, track the integration of futures thinking in curricula, and identify areas for improvement. This
recommendation aligns with the research of Bickerstaff et al. (2019), who stress the importance of
robust evaluation frameworks to ensure the long-term success of capacity-building efforts.

In conclusion, this research provides valuable insights into the capacity-building needs for Futures
Thinking in SUCs in the Zamboanga Peninsula Region, Philippines. The recommendations put forth in
this study aim to enhance the capabilities of SUCs in futures thinking by emphasizing institutional
support, curriculum integration, collaboration, faculty development, international partnerships, and
monitoring and evaluation. By adopting these recommendations, SUCs can strengthen their capacity to
anticipate and address future challenges effectively.

VII. RECOMMENDATIONS
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Based on the findings, the following comprehensive recommendations are proposed:
Recommendation 1: Develop a Futures Thinking Curriculum

To enhance the capacity of SUCs in the region, it is recommended to develop a specialized curriculum
on Futures Thinking. This curriculum should incorporate theoretical foundations, practical
methodologies, and case studies relevant to the local context. Faculty members should be trained to
deliver this curriculum effectively. This recommendation is based on the findings of the capacity-
building needs assessment, which revealed a lack of formal education in Futures Thinking within the
region. By developing a dedicated curriculum, SUCs can equip students with the necessary knowledge
and skills to anticipate and navigate future challenges and opportunities.

The Futures Thinking curriculum should encompass both theoretical foundations and practical
methodologies. It should introduce students to key concepts such as scenario planning, trend analysis,
and foresight techniques. Moreover, the curriculum should integrate case studies and examples that are
relevant to the local context, enabling students to apply Futures Thinking principles to real-world
situations in the Zamboanga Peninsula Region.

To ensure the effective delivery of the curriculum, faculty members should receive training and
professional development opportunities. This will enhance their understanding of Futures Thinking
methodologies and pedagogical strategies, enabling them to facilitate engaging and interactive learning
experiences for students. Faculty members should also be encouraged to incorporate experiential
learning methods, such as simulation exercises and collaborative projects, into their teaching
approaches.

Furthermore, the curriculum should incorporate assessment techniques that evaluate students' ability to
think critically about the future, analyze trends and uncertainties, and develop strategic responses. This
will foster a culture of continuous improvement and provide students with valuable feedback on their
Futures Thinking skills.

By implementing this recommendation and developing a Futures Thinking curriculum, SUCs in the
Zamboanga Peninsula Region can play a pivotal role in preparing students to tackle the complex
challenges and uncertainties of the future. The curriculum will equip them with the necessary
competencies to anticipate change, drive innovation, and contribute to the sustainable development of
the region.

Recommendation 2: Establish Futures Thinking Centers

To promote a culture of Futures Thinking, dedicated centers should be established within SUCs. These
centers will serve as hubs for research, training, and collaboration, providing resources and expertise to
students, faculty, and external stakeholders. These centers should be equipped with modern facilities
and technology to support innovative thinking. These centers will serve as essential hubs for research,
training, and collaboration, providing resources and expertise to students, faculty, and external
stakeholders.

The Futures Thinking Centers should be equipped with modern facilities and technology to support
innovative thinking and research. They should have access to relevant databases, academic journals,
and other sources of information to facilitate comprehensive and up-to-date research on future trends
and scenarios. Additionally, these centers should have spaces for collaborative work, enabling students
and faculty to engage in interdisciplinary discussions and project development.

The centers should actively foster partnerships and collaborations with government agencies, private
organizations, and international institutions. By establishing networks, the centers can facilitate
knowledge exchange, research collaboration, and funding opportunities. Engaging with stakeholders
outside academia will ensure the relevance and applicability of Futures Thinking in real-world contexts
and encourage the integration of diverse perspectives into the decision-making process.
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To promote a culture of Futures Thinking, the centers should organize workshops, seminars, and
training programs to enhance the skills and competencies of students, faculty, and professionals from
various fields. These programs can cover topics such as scenario planning, trend analysis, systems
thinking, and innovative problem-solving techniques. The centers should also facilitate the
dissemination of research findings through conferences, symposiums, and online platforms, thus
contributing to the global academic community's knowledge base on Futures Thinking.

Moreover, the Futures Thinking Centers should actively engage with local communities, policymakers,
and industry leaders to understand their needs and challenges. By collaborating with these stakeholders,
the centers can contribute to evidence-based policy development, support sustainable development
initiatives, and promote a culture of long-term thinking and strategic planning.

Through the establishment of Futures Thinking Centers, SUCs in the Zamboanga Peninsula Region can
create dedicated spaces for research, collaboration, and capacity-building in Futures Thinking. These
centers will play a crucial role in fostering a culture of foresight, enabling individuals and organizations
to navigate the complexities of an uncertain future and make informed decisions that drive sustainable
development.

Recommendation 3: Foster Partnerships and Collaboration

SUCs should actively seek partnerships and collaborations with government agencies, private
organizations, and international institutions. These collaborations can facilitate knowledge exchange,
research collaboration, and funding opportunities. Engaging with stakeholders outside academia will
ensure the relevance and applicability of Futures Thinking in real-world contexts. These collaborations
can greatly enhance the effectiveness and impact of Futures Thinking initiatives in the region.

SUCs should actively seek out partnerships with government agencies at the local, regional, and
national levels. By collaborating with these agencies, SUCs can align their Futures Thinking efforts
with government priorities and contribute to evidence-based policy development. This collaboration
can also facilitate access to data, resources, and expertise that are essential for comprehensive and
accurate future-oriented analysis.

In addition to government agencies, SUCs should establish collaborations with private organizations,
including businesses, industry associations, and non-profit organizations. These partnerships can
provide valuable insights into emerging trends, technological advancements, and market dynamics. By
working closely with private sector partners, SUCs can ensure that Futures Thinking initiatives are
relevant, practical, and address the needs of the business community.

Furthermore, international collaborations should be encouraged to foster knowledge exchange and
broaden perspectives. SUCs can explore partnerships with international institutions, research centers,
and universities that specialize in Futures Thinking or related fields. These collaborations can facilitate
joint research projects, faculty and student exchanges, and the sharing of best practices. Such
international collaborations can enrich the academic environment, expose students and faculty to
diverse perspectives, and enhance the global reputation of the region's Futures Thinking initiatives.

To facilitate effective partnerships and collaborations, SUCs should establish formal mechanisms for
engagement, such as joint research agreements, memoranda of understanding, and collaborative funding
programs. Regular communication channels should be established to ensure ongoing coordination and
information sharing among stakeholders.

By fostering partnerships and collaboration, SUCs in the Zamboanga Peninsula Region can leverage
external expertise, resources, and networks to enhance their Futures Thinking initiatives. These
collaborations will enable SUCs to address complex challenges collectively, tap into a wider range of
knowledge and perspectives, and maximize the impact of their efforts on sustainable development and
future-oriented decision-making.

Recommendation 4: Provide Faculty Development Programs
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To enhance the competence of faculty members in teaching Futures Thinking, comprehensive faculty
development programs should be implemented. These programs should include training on Futures
Thinking methodologies, pedagogical strategies, and assessment techniques. Continuous professional
development opportunities should be provided to ensure the sustained growth of faculty members.
These programs are crucial for enhancing the competence of faculty members in teaching Futures
Thinking and ensuring the effective delivery of the curriculum.

The faculty development programs should cover various aspects related to Futures Thinking. Faculty
members should be trained on the theoretical foundations of Futures Thinking, including key concepts,
methodologies, and approaches. They should gain an understanding of scenario planning, trend
analysis, systems thinking, and other relevant techniques. The programs should also emphasize the
integration of Futures Thinking into different academic disciplines, allowing faculty members to tailor
their teaching to the specific needs and contexts of their respective fields.

In addition to theoretical knowledge, the faculty development programs should focus on pedagogical
strategies for teaching Futures Thinking. Faculty members should be introduced to innovative teaching
methods, such as active learning, problem-based learning, and collaborative approaches, which promote
critical thinking, creativity, and future-oriented decision-making skills among students. The programs
should also address assessment techniques to evaluate students' Futures Thinking abilities effectively.

To ensure the continuous growth and development of faculty members, ongoing professional
development opportunities should be provided. These can include workshops, seminars, conferences,
and online courses that focus on advancing knowledge and skills in Futures Thinking. Faculty members
should be encouraged to engage in research projects, publication opportunities, and participation in
national and international conferences related to Futures Thinking. Such activities will enable faculty
members to stay updated with the latest trends and research in the field, enhancing their expertise and
credibility as educators.

To facilitate the implementation of the faculty development programs, SUCs should allocate dedicated
resources and support structures. These may include funding for professional development activities,
provision of teaching materials and resources, and the establishment of a mentoring system where
experienced faculty members can guide and support their colleagues in adopting effective teaching
practices related to Futures Thinking.

By providing faculty development programs, SUCs in the Zamboanga Peninsula Region can enhance
the competence and effectiveness of faculty members in teaching Futures Thinking. This will lead to
better student learning outcomes, as faculty members will be equipped with the necessary knowledge,
skills, and pedagogical strategies to deliver high-quality education in Futures Thinking. Ultimately, this
recommendation will contribute to building a strong academic foundation for future-oriented thinking
and decision-making in the region.

Recommendation 5: Conduct Research and Dissemination Activities

SUCs should prioritize research on Futures Thinking to contribute to the knowledge base in the field.
Research findings should be disseminated through academic publications, conferences, and online
platforms. This will enhance the visibility of SUCs in the global academic community and attract further
research collaborations and funding. Research plays a crucial role in advancing knowledge, informing
decision-making, and promoting evidence-based practices in Futures Thinking.

SUC:s should allocate resources and support mechanisms to encourage faculty members and students to
engage in research activities related to Futures Thinking. Research projects should focus on exploring
emerging trends, analyzing future scenarios, and evaluating the effectiveness of different Futures
Thinking methodologies. The research should address the specific needs and challenges of the region,
considering the local context and aspirations for sustainable development.
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Furthermore, the findings of the research should be disseminated through various channels. SUCs
should encourage faculty members and students to publish their research in reputable academic journals,
both national and international, specialized in Futures Thinking and related fields. Additionally,
conferences and symposiums should be organized to provide platforms for presenting research findings,
exchanging ideas, and networking with other researchers and practitioners in the field.

In addition to traditional dissemination methods, SUCs should leverage digital platforms and online
resources to reach a wider audience. Establishing online repositories or platforms dedicated to Futures
Thinking research can ensure that research findings are accessible to policymakers, industry
professionals, and other stakeholders interested in future-oriented decision-making. These online
platforms can also serve as knowledge-sharing platforms, facilitating collaboration and engagement
with a broader community of researchers and practitioners.

To maximize the impact of research and dissemination activities, SUCs should actively seek
opportunities for research collaboration with other academic institutions, government agencies, private
organizations, and international partners. Collaborative research projects can leverage diverse expertise,
resources, and perspectives, enriching the quality and relevance of research outcomes. These
collaborations can also foster knowledge exchange, facilitate access to data and funding opportunities,
and contribute to a more comprehensive understanding of Futures Thinking in a global context.

By prioritizing research and conducting effective dissemination activities, SUCs in the Zamboanga
Peninsula Region can contribute to the global knowledge base in Futures Thinking. The research
findings and dissemination efforts will not only benefit the academic community but also inform policy
decisions, promote innovative practices, and contribute to the sustainable development of the region.

Synthesis of Recommendations

The recommendations presented in this study aim to strengthen the capacity of State Universities and
Colleges in the Zamboanga Peninsula Region in the area of Futures Thinking. By developing a
specialized curriculum, establishing dedicated centers, fostering partnerships, providing faculty
development programs, and conducting research and dissemination activities, SUCs can cultivate a
culture of Futures Thinking and effectively contribute to the region's sustainable development. These
recommendations recognize the importance of integrating theory and practice, collaboration with
external stakeholders, and continuous professional development in preparing students and faculty for

the challenges and opportunities of the future.
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